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5  Glossary
  Comprehensive Sexuality Education 
  The IPPF Framework for Comprehensive Sexuality Education states:
‘ Comprehensive Sexuality Education seeks to equip young people with the 
knowledge, skills, attitudes and values they need to determine and enjoy their 
sexuality – physically and emotionally, individually and in relationships. It views 
‘sexuality’ holistically and within the context of emotional and social 
development. It recognises that information alone is not enough. Young people 
need to be given the opportunity to acquire essential life skills and develop 
positive attitudes and values.’
  Critical stories of change 
  Actionaid developed this process, which uses participatory, community-based 
PHWKRGVRIGRFXPHQWLQJUHÁHFWLQJDQGOHDUQLQJDERXWKRZ 
their interventions have contributed to positive social change in poor peoples’ 
lives. The approach is summarised in this Actionaid document, Using Critical 
Stories of Change to Explore Impact on Social Change,  
(http://povertyandconservation.info/docs/20080215-AWF-BL-FFI_Cambridge_
Workshop_07_Carrol_ActionAid.pdf)
  Member Association 
  ,33)0HPEHU$VVRFLDWLRQVDUHLQGHSHQGHQWUHJLVWHUHGQRQSURÀWRUJDQLVDWLRQV
operating in 172 countries, which provide sexual and reproductive health 
information, education and services through 65,000 service points. Those 
services include family planning, abortion, maternal and child health, and STI 
and HIV treatment, prevention and care. 
  Reproductive health 
  ,33)HQGRUVHVWKHGHÀQLWLRQRIUHSURGXFWLYHKHDOWKDJUHHGDWWKH,QWHUQDWLRQDO
Conference on Population and Development, which stated:
‘ Reproductive health is a state of complete physical, mental and social 
ZHOOEHLQJDQGQRWPHUHO\WKHDEVHQFHRIGLVHDVHRULQÀUPLW\LQDOOPDWWHUV
relating to the reproductive system and to its functions and processes.’ 
Reproductive health therefore implies that people are able to have a satisfying 
and safe sex life and that they have the capability to reproduce and the 
freedom to decide if, when and how often to do so. Implicit in this last condition 
is the right of men and women to be informed and to have access to safe, 
effective, affordable and acceptable methods of family planning of their choice, 
as well as other methods of their choice for regulation of fertility.’
  Sexual health 
  ,33)HQGRUVHVWKH8QLWHG1DWLRQVGHÀQLWLRQRIVH[XDOKHDOWKDV 
‘the notion of sexual health implies a positive approach to human sexuality and 
the purpose of sexual health care should be the enhancement of life and 
personal relations and not merely counselling and care related to reproduction 
and sexually transmitted diseases’. (http://www.ippf.org/resources/media-
press/glossary/s)
  Sexual and reproductive health and rights 
  7KLVWHUPGHQRWHVDIRFXVVSHFLÀFDOO\RQWKHKXPDQULJKWWRVH[XDODQG
reproductive health and to have access to health services (which encompass 
physical, mental and social wellbeing in relation to sexuality) and contraception;; 
and for females, males and transgenders and transsexuals to have the 
freedom to have, choose and control sexual relationships.
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  Sexual and reproductive health services 
‘These services include the constellation of methods, techniques  
and services that contribute to reproductive health and wellbeing through 
preventing and solving reproductive health problems. It also includes  
sexual health.’ (http://www.ippf.org/resources/media-press/glossary/s)
  Sexual and reproductive rights 
  The IPPF Charter on Sexual and Reproductive Rights (2003) covers  
12 basic human rights, in order of relevance to IPPF’s mission, of which sexual 
and reproductive rights are named as one key area of rights.  
7KHFKDUWHUVSHFLÀFDOO\DQGGLUHFWO\OLQNVVH[XDODQGUHSURGXFWLYHULJKWV 
to basic human rights.
  Sexual rights 
  ,33)HQGRUVHVWKHGHÀQLWLRQRIVH[XDOULJKWVDJUHHGDWWKH)RXUWK:RUOG
Conference on Women, which stated that: ‘The human rights of women include 
their right to have control over and decide freely and responsibly on matters 
related to their sexuality, including sexual and reproductive health, free of 
coercion, discrimination and violence. Equal relationships between women and 
men in matters of sexual relations and reproduction, including  
full respect for the integrity of the person, require mutual respect, consent and 
shared responsibility for sexual behaviour and its consequences.’  
(http://www.ippf.org/resources/media-press/glossary/s) 
  IPPF addressed sexual rights in Sexual Rights: an IPPF declaration (2008), 
which complements the charter and represents a move to delink sexuality from 
sexual and reproductive health (a political objective of some sexual and 
reproductive health and rights activists) and express a human right and 
inclusive vision of sexuality.
  Theory of Change 
  7KHRU\RIFKDQJHLVQRWDVLPSO\GHÀQHGWHUP,WLVDERXWDFULWLFDO 
DQGUHÁHFWLYHZD\RIWKLQNLQJDERXWSURMHFWGHVLJQDQGPDQDJHPHQW 
This way of thinking is used to express an understanding of changes sought, by 
taking into account complexity, critical thinking about context, assumptions, 
and the actors and actions involved in working toward  
and achieving that change. In the A+ project, the triangle approach is  
a visualisation of a combination of priorities and intervention areas, in the 
context of an IPPF vision for sexual and reproductive health and rights for 
young people that will lead to transformative positive changes for young people. 
Transformative changes are ones where individual and collective political, 
economic, social and cultural norms, relationships and institutions are changed 
in ways that make them more equal and more just.  
(Eguren 2011: p5). 
  Further reading on theory of change: Eguren, I (2011) Theory of Change:  
A thinking and action approach to navigate the complexity of social  
change processes, The Hague: Hivos;; Vogel, I (2012) Review of the  
use of ‘theory of change’ in international development, London: DFID.
7 1  
This guide will follow the IPPF 
convention for referencing the A+ 
programme.  When referring to the 
entire global initiative, the term 
programme is used.  When referring 
to it at country level, where it is 
being implemented by Member 
Associations, it is termed the A+ 
project.  
 1 Background
  7KH,QWHUQDWLRQDO3ODQQHG3DUHQWKRRG)HGHUDWLRQ,33)&HQWUDO2IÀFH
commissioned Panos London in July 2012 to conduct a global assessment of 
the A+ Programme for Adolescents and Advocacy for Sexual and Reproductive 
Health and Rights (SRHR).  The A+ programme1  is a 3-year, 16-country 
initiative funded by Danida that is concluding in 2013.  
  Panos London then put together the A+ Assessment Team and commissioned 
Dr. Johnson, University of Brighton, to lead the in-country research and design 
the methodology which is the focus of this guide.
  The A+ assessment had four main objectives:
 1. To assess achievements in relation to the programme objectives and assess 
the value added by the A+ programme to IPPF Member Associations, Regional 
2IÀFHVDQG&HQWUDO2IÀFH
 2. To generate evidence about innovations, good practice and key themes related 
to youth-friendly services, comprehensive sexuality education and advocacy for 
young people’s sexual rights, which can be scaled up
 3. To identify programme implementation challenges and develop 
recommendations to strengthen IPPF youth programmes, with a focus on 
sustainability;; and
 4. To increase awareness about the approaches and outcomes of IPPF youth 
programmes (both internally and externally).
 Youth assessors, Nicaragua
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  The A+ assessment included four case studies of A+ projects in Benin, Kenya, 
Nepal and Nicaragua, a desk review of A+ project documents and background 
materials, and an online survey of all 16 participating Member Associations. All 
of these contributed to a main assessment report on selected themes, issues, 
main messages and lessons.  
  The four case studies included participatory research by and with youth 
participants in the A+ programme. This research set out to identify and explore 
youth perspectives on Sexual and Reproductive Health and Rights (SRHRs) in 
the varying and changing contexts in each of the four countries, and had three 
main objectives: 
  7RH[SORUH\RXQJZRPHQ·VDQG\RXQJPHQ·VSHUVSHFWLYHVDQGXQGHUVWDQGLQJRQ
sexual and reproductive health and rights
  7RXQGHUVWDQGZKDWLWLVOLNHWREH\RXQJKRZ\RXQJSHRSOH·VULJKWVDUHUHDOLVHG
and how change happens in different contexts;; and
  7RHQVXUHWKDWXQGHUVWDQGLQJDQGDQDO\VLVRIWKH$SURJUDPPHEHJDQZLWK
and built on the experiences and perspectives of young people themselves.
  The youth-led research explored how the A+ projects had promoted a 
combination of positive changes, including looking at the role of comprehensive 
sexuality education (CSE) and youth-friendly services (YFS) in meeting sexual 
and reproductive health needs and strengthening sexual rights in different 
contexts. It also explored how Member Associations’ institutional commitment 
and work on building stronger communities supported an enabling environment 
for youth sexual and reproductive health and rights.
  Panos London’s assessors also met with other key stakeholders in each of the 
case-study countries. The purpose of these meetings was: 
  7RXQGHUVWDQGZKDWPHFKDQLVPVRUVWUDWHJLHVLQGLIIHUHQWFRQWH[WVUHVXOWLQ
desired outcomes for young women and young men 
  7RFRQVLGHUKRZWKH$SURJUDPPHKDVFRQWULEXWHGWRWKHVHRXWFRPHVDQG
  7RWULDQJXODWHWKHÀQGLQJVIURPWKH\RXWKSDUWLFLSDWRU\UHVHDUFK
  Panos London’s methodology recognised the importance of context in 
determining which strategies and mechanisms would be best suited to improve 
the sexual and reproductive health and rights of marginalised young people.  It 
therefore took into account the complexities of different project contexts. In 
keeping with the A+ programme, the approach was rights-based, gender 
sensitive and participatory.  
 1.2  Purpose of this Guide
  The guide is a tool that can be used by Member Associations and other 
organizations to plan and implement future participatory research and/or 
programme assessments with young people.
  It covers the case-study component of the A+ programme global assessment2   
and covers the methodology, agenda, approaches and exercises that the 
assessment team members used during four country visits. It covers face-to-
face interaction and research with different stakeholders at country level, 
LQFOXGLQJSDUWLFLSDWRU\UHÁHFWLRQDQGUHVHDUFKZLWK\RXQJSHRSOH7KHPDLQ
focus during the case-study visits was on capturing youth perspectives and 
generating Member Association support and initial capacity for using a 
participatory evaluation approach, involving youth-led research, analysis and 
discussion.
 ,QYROYLQJEHQHÀFLDULHV
directly and 
substantively in the 
planning, 
implementation, 
monitoring, evaluation 
of and learning about 
programmes increases 
their success and 
impact, enhances their 
value for money and is 
necessary for 
sustainability.  But most 
of all, substantive and 
ongoing participation is 
key to achieving a rights-
based approach.  of 
young people in 
planning and activity 
implementation  
has enabled staff  
to understand young 
people much better and 
appreciate  
their contribution. 
 2  
This guide should be seen in the 
context of the whole assessment 
that also includes a desk review, 
online survey, a main report on 
selected themes, issues and 
lessons, and a short video about 
key messages coming from the A+ 
programme. 
9 2 Methodology
  Panos London applied case-study research in four project locations in Benin, 
Kenya, Nepal and Nicaragua. The data-gathering methods for the in-country 
work were qualitative, youth-focused and participatory.  The methodology was 
designed to tell the story of what it means to be young in different contexts, 
how sexual and reproductive health and rights have changed over time and 
how the A+ programme has contributed to change in varying contexts. The 
‘why’ question was important, and was used to delve deeper into the issues 
raised by young people in regard to the realisation of their rights.
  The research also engaged with a spectrum of different stakeholders, including 
marginalised young people, staff and managers in the Member Associations 
and broader stakeholders working with children in schools and on policies that 
are relevant to sexual rights.
   
Critical realism and context 
  The participatory research approach drew on critical realism, in terms of 
DVVHVVLQJKRZSURJUDPPHVZHUHZRUNLQJZKRZDVEHQHÀWWLQJDQGZKDW
strategies or mechanisms were working in different settings. The Panos London 
realistic evaluation3 approach started with the assumption that the A+ 
programme has worked differently in different contexts and that it will not 
achieve the same outcomes, in the same ways, in each A+ project country.  
7KHUHZLOOEHOHDUQLQJWKDWLVVSHFLÀFWRHDFK0HPEHU$VVRFLDWLRQDQGOHDUQLQJ
that is relevant across the different country settings.  
  The methodology focused on identifying a theory of change4 in the A+ 
SURJUDPPHDVH[SUHVVHGLQWKH$WULDQJOHDSSURDFKVHHÀJXUH
Assessors then looked at the interactions and relationships between context 
(in each Member Association’s A+ project), mechanisms (how the Member 
Association implemented the A+ project) and outcomes (what changed in each 
project) to understand how and why changes occurred, and the role of the A+ 
programme in bringing about these outcomes.
 3 
Realistic evaluation is a method that 
ensures that the socio-cultural, political 
and economic complexities and role of 
context remain integral to analysis.  
Realistic evaluation is useful in going 
beyond identification of outcomes to look 
at how they are produced, as well as 
helping to capture what is significant 
about variations in context that affect 
how the interventions have been 
implemented.  Further information about 
realistic evaluation methodology can be 
found in Pawson R and Tilly N (2004) 
Realistic Evaluation. London: Sage.
   4 
Theory of change is not a simply-defined 
term. It is about a critical and reflective 
way of thinking about project design and 
management. This way of thinking is used 
to express an understanding of changes 
sought, by taking into account complexity, 
critical thinking about context, 
assumptions, the actors and actions 
involved in working toward and achieving 
that change. In the A+ project, the triangle 
approach is a visualisation of a 
combination of priorities and intervention 
areas, in the context of an IPPF vision for 
sexual and reproductive health and rights 
for young people that will lead to 
transformative positive changes for 
young people. Transformative changes 
are ones where individual and collective 
political, economic, social and cultural 
norms, relationships and institutions are 
changed in ways that make them more 
equal and more just. (Eguren 2011: p. 5).  
Further reading on theory of change: 
Eguren, I. (2011) Theory of Change:  A 
thinking and action approach to navigate 
the complexity of social change 
processes, The Hague:  Hivos;; Vogel, I 
(2012) Review of the use of ‘theory of 
change’ in international development. 
London: DFID.
 Youth co-assessors, Nepal
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  A key element of critical realism involved identifying different stakeholder 
SHUFHSWLRQVRIFRQWH[WPHFKDQLVPRXWFRPH&02FRQÀJXUDWLRQV,QRWKHU
words, to determine, in varying contexts, and according to different 
stakeholders, what mechanisms or strategies were effective in achieving 
different outcomes.  Improved social change programming depends on 
understanding and translating these mechanisms and strategies effectively 
into programme design and management 
 
In this assessment, the case-study approach had the overall purpose of 
exploring how change happened with regard to realising youth sexual and 
reproductive health and rights in different contexts. This was achieved through 
building a collective in-depth understanding of the perspectives of young 
people, staff and broader stakeholders in the local communities and in policy 
and programming decision-making locally, at country and regional levels and in 
WKH,33)&HQWUDO2IÀFH
  Rights-based participatory research 
 
The case studies took a rights-based approach and included the participation 
of rights holders. Young peer educators designed, conducted and analysed 
their research to provide evidence on issues that they prioritised as key to 
recognising sexual and reproductive rights for marginalised young people in 
their local context. Their analysis formed the basis for the analysis for the rest 
of the A+ assessment. Case studies explicitly recognised sexual and 
reproductive rights as integral expressions of basic human rights, where 
progress toward claiming them was a research objective.  The research 
prioritised the perspectives of different stakeholders, including the direct 
EHQHÀFLDULHVDQGULJKWVKROGHUV\RXQJZRPHQDQGPHQ,WZDVJURXQGHGLQ
the IPPF commitment to sexual and reproductive rights and sexual rights being 
inalienable basic human rights.  It followed an ethical research framework (see 
section 2.2), including understanding inclusion, gender, and non-discrimination.
 Figure 1
 IPPF’s ‘triangle’ approach  
to youth programming
 ˚ Gender
 ˚ Youth participation
 ˚  Sexual rights
 Comprehensive 
Sexuality 
Education (CSE)
 Youth-friendly 
Services 
(YFS)
 Advocacy for  
social and  
political change
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  Choice of locations 
 
3DQRV/RQGRQDQG,33)&HQWUDO2IÀFHZRUNHGWRJHWKHUWRVHOHFWIRXU$
projects to be the country case studies, using the following criteria:  a regional 
spread of countries on different ‘tracks’5  of the components that make up the 
A+ programme;; the extent to which there is an opportunity for learning that can 
be gained from implementation of A+ across different IPPF regions;; and the 
capacity of the Member Associations to be involved in logistics and co-
assessment of the programme.  
 
The case-study locations were in: East and West Africa (Kenya, track 2 and 
Benin, track 1), South Asia (Nepal, track 1) and Western Hemisphere 
(Nicaragua, track 1). The research aimed to describe the context and to ask 
questions to understand youth realities, and how different mechanisms have 
resulted in outcomes across the different contexts of the cases.  
 
Where there were multiple sites for implementation in an A+ country, these 
were the criteria used to choose the assessment site:
  ,PSOHPHQWDWLRQRIWKH$SURMHFWRYHUWKHORQJHVWWLPHVRWKHUHLVDORWWROHDUQ
(i.e. activities were robust and there will be rich stories to tell about the project) 
DQGRUWKHVLWHZKHUH\RXIHHOWKHPRVWVLJQLÀFDQWDFKLHYHPHQWVDQGFKDQJHV
have been made 
  7KHVLWHFDQDFFRPPRGDWHWKHZRUNVKRSWKHUHLVDVXLWDEOHZRUNVKRSYHQXH
close to the consultant’s and co-facilitator’s accommodation
  7KHVLWHFDQEHUHDFKHGZLWKLQKDOIDGD\IURPWKH0HPEHU$VVRFLDWLRQ·V+HDG
2IÀFHVRWKDWWUDYHOWLPHFDQEHDFFRPPRGDWHGZLWKLQWKHH[LVWLQJVFKHGXOH
  Telling the A+ story of change with youth co-assessors: Participatory 
research methodology  
 
The Panos London approach was based on evidence that learning and 
participation are the foundations of positive, inclusive organisational 
development and change, successful and effective programming and value for 
money. Meaningful participation of young people and Member Association staff 
LQFRXQWULHVFRQWULEXWHGWRVWUHQJWKHQLQJWKHLUUHÁHFWLRQHYDOXDWLYHWKLQNLQJ
and their capacity to analyse and use data for planning and action. Through the 
methods used in the country case studies and described in this guide, the 
process contributed to building safe spaces, trust and on-going dialogue, with 
the substantive involvement of young people, to drive planning and suggest 
improvements for implementation strategies. 
 
Given the scale and available resources for the global assessment, the 
SDUWLFLSDWRU\PHWKRGRORJ\ZDVXVHGLQDVSHFLÀFFRPSRQHQWRIWKHIRXUFRXQWU\
case studies. The youth co-assessors in the country case studies determined 
the issues that they researched and how they wished to present their stories. 
Telling the story of the A+ project from the perspective of young people who 
were directly involved resulted in a different and critical perspective that could 
not be gained from carrying out research with adults and staff and from 
documents.  
 
The young co-assessors told their stories of context and changing sexual and 
reproductive health and rights in the locations where the A+ programme was 
implemented.  The use of critical stories of change6  and photo stories were 
YDOLGDWHGZD\VRIIDFLOLWDWLQJ\RXQJPHQDQG\RXQJZRPHQWRUHÁHFWRQWKHLU
situation and express their knowledge, issues and impact on them to different 
levels of decision makers and management. Youth participants were holders of 
knowledge, researchers and co-assessors. They were best placed to describe 
what it meant to be young in their given contexts, what the different aspects of 
 5 
Track 1 was predominantly focused on 
youth-friendly sexual and reproductive 
health service delivery. Track 2 focused 
on comprehensive sexuality education.  
Track 3 provided a continuation of SALIN+ 
services, which had emphasised youth-
friendly services, comprehensive 
sexuality education and advocacy.
  
6 
Critical stories of change is a process 
developed by ActionAid that uses 
participatory, community-based methods 
of documenting, reflecting and learning 
about how their interventions have 
contributed to positive social change in 
poor peoples’ lives.  The approach is 
summarized in this ActionAid document, 
Using Critical Stories of Change to Explore 
Impact on Social Change, http://
povertyandconservation.info/
docs/20080215-AWF-BL-FFI_
Cambridge_Workshop_07_Carrol_
ActionAid.pdf advocacy.
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the A+ project meant to them and what changes it brought to their lives.   
The Panos methodology put the young people’s contributions at the centre of 
the analysis and learning, not just using them as information gatherers or as 
sources of information analysed by others. The Panos approach was sensitive 
to power relations in the local context, as well as power dynamics in 
assessments themselves, seeking to minimise or eliminate bias that might 
come from extracting young people’s information out of context or having it 
become tokenistic in a larger analysis.   
 
The main means for involving young people in the assessment was through a 
ÀYHGD\ZRUNVKRSFDUULHGRXWDWRQHRIWKH$SURMHFWVLWHVVHHDOVR6HFWLRQ
The following pages of this guide describe in more detail how this participatory 
research methodology was organised and carried out in each of the four 
case-study countries. 
 
Overview of the participatory workshop with young people 
 
Prior to the Panos A+ assessment team member’s visit, the Member 
Association was asked to choose a core team of 8 to 10 young women and 
men, who were involved in the A+ project, to participate in the participatory 
research workshop to be trained and facilitated to be the joint co-assessors 
and informants. Ideally, the group was equally female and male and included 
young people who would be considered by the Member Association as being 
marginalised.   
 
In the participatory workshop, the young women and men received training on 
how to identify issues of importance to them ni their local context and conduct 
ethical interviews with their peers and other members of the community. They 
also received training on the ethical research framework7 (see section 2.2), and 
learnt how to give informed consent to their participation in the assessment 
and consent to their evidence being used. Ethical research training also 
covered the need to get verbal consent from other participants in gathering 
evidence for their photo stories and how to document the consent they 
received from people they photographed and interviewed (see Appendix 1).     
 
They were trained on how to use cameras and compose photo stories, including 
how to work in a participatory way with their peers and with other people in the 
community, using photography to collect evidence and create photo stories.  
 
The young people then spent two days collecting data, guided by the training 
they had had in how to conduct sensitive and ethical interviews with different 
types of interviewees and in different situations in the community.  Young 
people worked in pairs.  They were encouraged to go out into the community 
DQGWRÀQGDUDQJHRISHRSOHWRLQWHUYLHZSD\LQJDWWHQWLRQWRDJHVH[SRZHU
income and other social and structural factors.  They could contact the Panos 
assessor or the workshop co-facilitator for guidance at any time.  At the end of 
each day, they met at the workshop site to download their pictures and share 
any challenges and successes they might want to mention.  It was also a 
chance to identify and discuss emerging themes. 
 
,QWKHSRVWGDWDFROOHFWLRQDQDO\VLVVHVVLRQRQWKHÀQDOGD\WKH\RXWKFR
assessors prepared PowerPoint presentations of their photo stories and 
presented them to the other workshop participants. The young people then 
 Examples of the questions young people sought to answer
 :KDWLV\RXUVWRU\:KDWLQ\RXUOLIHKHOSV\RXWRIXOÀO\RXUULJKWV" 
What do you see as barriers to realising better sexual relationships and 
EHKDYLRXUV" 
+RZGR\RXH[SUHVV\RXUVH[XDOLW\DQGZK\"
 7 
Ethical research covers how to 
represent people’s perspectives 
with dignity, and how to get the 
stories and interviews they would 
like in the time that they have 
available. 
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GLVFXVVHGWKHVWRULHVGUDZLQJRXWWKHPHVIURPWKHVWRULHV7KH\UHÁHFWHGRQ
others’ perspectives of their own stories and analysed together the information 
they had gathered.    
 
Then, the Panos assessor and co-facilitator worked with the young people to 
co-produce an overall presentation, which included the young people’s 
information, information from people they interviewed, their analysis of their 
ÀQGLQJVDVZHOODVWKHLUSLFWXUHVDQGH[FHUSWVIURPWKHLUZRUNVKRS
presentations.  The co-created presentation ensured that the voices, 
NQRZOHGJHDQGÀQGLQJVIURPWKH\RXQJZRPHQDQGPHQZKRSDUWLFLSDWHGLQ
this research was conveyed directly and in the correct context to other 
VWDNHKROGHUV:KHUHSRVVLEOH\RXQJSHRSOHSUHVHQWHGWKHLUÀQGLQJVWRORFDO
decision-makers and the Panos assessor used this presentation to present the 
young people’s research to the Member Association staff at the project site and 
NH\ORFDOVWDNHKROGHUV0HPEHU$VVRFLDWLRQVWDIIDWWKH+HDG2IÀFHDQGWRWKH
,33)5HJLRQDO2IÀFHVWDII
 2.1  Themes and questions for the A+ assessment 
 
7KH3DQRV/RQGRQ$DVVHVVPHQWWHDPLGHQWLÀHGWKHIROORZLQJWKHPHVWR
JXLGHWKHLQFRXQWU\DVVHVVPHQWV7KHWKHPHVZHUHLGHQWLÀHGWKURXJK
discussions of the assessment questions in the initial terms of reference IPPF 
provided in the tender for the assessment, the desk review and an initial 
ZRUNVKRSZLWKWKH,33)&HQWUDO2IÀFHVWDIIZKRFRPPLVVLRQHGDQGPDQDJHWKH
assessment and IPPF staff involved in adolescent programming and monitoring 
and evaluation (M&E): 
 
1. Different perceptions of youth SRHR 
2. How change happens in varying contexts  
3. Programme operations 
4. Organisational systems, relationships and partnerships 
5. Overarching:  youth participation 
6. Overarching:  social drivers of inequality (including gender) 
7. Overarching:  advocacy 
8. Value for money and sustainability 
 
$IWHULGHQWLI\LQJWKHNH\WKHPHVWKHVSHFLÀFTXHVWLRQVZHUHGHYHORSHGDQG
explored in detail with young people, Member Association staff, IPPF Regional 
DQG&HQWUDO2IÀFHVWDIIZRUNLQJRQWKH$SURJUDPPHDQGRWKHUNH\
stakeholders at country level.  A selection of these questions was included in 
an online survey to all of the 16 Member Associations participating in the A+ 
programme.  The online survey ensured that the assessment included the 
perspectives of all of the participating Member Associations. The themes and 
questions are summarised in Appendix 5.
 1.5  Participatory analysis, iterative feedback and validation 
 
Participatory analysis was central to this participatory research approach, and 
a main characteristic that set it off from other peer-led review methods. The 
ÀUVWHOHPHQWRISDUWLFLSDWRU\UHVHDUFKZDVHQJDJHPHQWZLWK\RXQJSHRSOHLQ
collecting information and sharing knowledge.  Youth co-assessors analysed 
their own researched stories to illustrate issues that they wanted to raise more 
broadly with other A+ project stakeholders. It was this participation in the 
analysis that ensured that their information and perspectives were central to 
the assessment.  
  The research process was iterative and built on learning gained throughout the 
process. The Panos assessors used participatory methods in interviews and 
focus group discussions to delve more deeply into issues raised in the 
participatory research with young people, to gather new information and to 
clarify and validate information already gathered.
 8 
IPPF (2009) Creating a safe 
environment for children and young 
people in IPPF. London:  IPPF.
 
 /HDUQLQJIURPRXUSHHUHGXFDWRUV$JXLGHIRULQWHJUDWLQJDQGUHÁHFWLQJSDUWLFLSDWRU\\RXWKUHVHDUFKLQWKH$DVVHVVPHQWFRXQWU\FDVHVWXGLHV14
  Panos assessors presented young people’s perspectives directly to Member 
$VVRFLDWLRQ,33)5HJLRQDODQG,33)&HQWUDO2IÀFHVWDII,QWKLVZD\WKH\RXQJ
SHRSOHV·FRSURGXFHGDVVHVVPHQWÀQGLQJVZHUHIHGGLUHFWO\LQWROHDUQLQJIRU
ongoing sexual and reproductive health and rights programme development 
and for improving organisational policies and strategies.  
  The use of the assessment themes and questions (see Appendix 5) ensured 
that analysis was structured and consistent, allowing comparisons across the 
A+ programme.
  Iterative sharing for participatory analysis, feedback and validation
  The learning and analysis collectively developed during the case-study visits 
were shared in the following ways:
  <RXWKFRDVVHVVRUVSUHSDUHGSUHVHQWDWLRQVRIWKHLUSHUVSHFWLYHVÀQGLQJVDQG
analysis for key Member Association A+ project staff, other Member 
Association staff, local board members and other local decision-makers at the 
project site where the workshop was held;;
  7KH3DQRVDVVHVVRUVKDUHGWKH\RXWKFRDVVHVVRUV·SUHVHQWDWLRQVZLWKVWDIIDW
WKH0HPEHU$VVRFLDWLRQ+HDG2IÀFHZKLFKWKHQDFWHGDVWKHEDVLVIRUPRUH
in-depth discussions, analysis, feedback and framing for covering assessment 
questions designed for the Member Associations;;
  ,WHUDWLYHO\WKH3DQRVDVVHVVRUVKDUHGWKH\RXWKFRDVVHVVRUV·SUHVHQWDWLRQ
and information gathered at the Member Association level with A+ staff at the 
5HJLRQDO2IÀFHDVWKHEDVLVRILQGHSWKGLVFXVVLRQVIHHGEDFNDQGIUDPLQJIRU
DVVHVVPHQWTXHVWLRQVGHVLJQHGDWWKH5HJLRQDO2IÀFHOHYHO
  7KH3DQRVDVVHVVPHQWWHDPVKDUHGGUDIWVRIWKHFDVHVWXG\UHSRUWVZLWKWKH
,33)&HQWUDO2IÀFH5HJLRQDO2IÀFHVDQG0HPEHU$VVRFLDWLRQVWDIIDQG
incorporated their feedback in the assessment;;
  7KH3DQRVDVVHVVPHQWWHDPFDUULHGRXWDQRQOLQHVXUYH\RIDOOSDUWLFLSDWLQJ
Member Associations, based on the assessment themes and questions and 
LQIRUPHGE\WKHÀQGLQJVIURPWKHFRXQWU\FDVHVWXG\UHVHDUFK
  7KH3DQRVDVVHVVPHQWWHDPSUHVHQWHGWKHVXPPDU\ÀQGLQJVIURPDOOIRXU
FDVHVWXGLHVDQGSUHOLPLQDU\ÀQGLQJVDQGOHVVRQVIURPWKHRYHUDOODVVHVVPHQW
ZLWKVWDIIDWWKH,33)&HQWUDO2IÀFHDQGIHHGEDFNZDVLQFRUSRUDWHGLQWRWKH
assessment. A presentation prepared by the Panos London Team to share at all 
levels. 
 2.2  Ethical Research Framework 
 
Panos London used an ethical research framework that was based on its own 
draft ethical research guidelines and IPPF’s child protection policy guidance8  
and the following three main objectives for this particular project:
 1. Keeping children and young people safe
 2. Ensuring there is an inclusive and thoughtful process
 3. Facilitating research that is worthwhile to the participant
  Using the points listed below, these objectives were discussed with the young 
co-assessors to establish what they understood by them, to reach agreement 
DERXWKRZWKH\ZRXOGEHUHÁHFWHGLQWKHZRUNVKRSJURXQGUXOHVDQGKRZWR
use them in planning and carrying out their research. Ethical informed consent 
DQGFRQÀGHQWLDOLW\IRUPVFDQEHIRXQGLQ$SSHQGL[
 1. Keeping children and young people safe
  3ODQQHGWKHVDIHW\RIWKHFRDVVHVVRUVZKHQGRLQJWKHÀHOGZRUNIRUH[DPSOH
they worked in pairs and had clear timetables of where co-assessors would be 
and when;;
  )DFLOLWDWHGVSDFHVIRUGLVFXVVLRQRIDZNZDUGLVVXHVUHODWLQJWRVH[XDOLW\DQG
other personal issues;;
  7UDLQHG\RXQJFRDVVHVVRUVDQGWKH0HPEHU$VVRFLDWLRQFRIDFLOLWDWRUDERXW
ethical interview and research protocols and how to use ethical consent forms;;
  $JUHHGZLWKSDUWLFLSDQWVWKHLULGHQWLÀFDWLRQLQFOXGLQJDGLVFXVVLRQRIKRZ
people would be referred to in the text, for example, by age and sex or title, and 
that all participants would be thanked personally in reporting, unless they 
declined to be acknowledged or because their safety was at risk;;
  $JUHHGZLWKSDUWLFLSDQWVDERXWFRQÀGHQWLDOLW\DQGKRZWRXVHÀFWLRQDO
scenarios, so that their identity is not obvious.
 2. Ensuring there is an inclusive, thoughtful and meaningful process
  &UHDWHGDVDIHVSDFHWRWDONDERXWVH[XDODQGUHSURGXFWLYHKHDOWKDQGULJKWV
  (QVXUHGWKDWWKHUHZDVDGHWDLOHGXQGHUVWDQGLQJRIFRQWH[WDQGLVVXHVUHODWLQJ
to sexual and reproductive health and rights in that context, partly through 
working with a local co-facilitator;;
  (QVXUHGXQGHUVWDQGLQJRIFRQFHSWVDQGLVVXHVDURXQGLQFOXVLRQVWLJPD
discrimination, and representation;; 
  0DGHVXUHGLYHUVHYRLFHVZHUHKHDUGDQGVWURYHIRUDQLQFOXVLYHSURFHVV
where different people are involved, taking into account issues of disability, 
varying ages, sex, gender, ethnicities, religions and local languages/dialects as 
far as possible;;
  8VHGDSSURSULDWHERG\ODQJXDJHWRUHFRJQLVHSRZHUGLIIHUHQWLDOV
  3UDFWLFHGEHLQJJRRGOLVWHQHUV
  &RQVLGHUHGZKHWKHUWKH\RXQJFRDVVHVVRUVZHUHUHSUHVHQWDWLYHHVSHFLDOO\
whether they included marginalised young people that the A+ projects have 
tried to reach.
 3. Facilitating research that is worthwhile to the participant
  &UHDWHGWUDQVSDUHQF\DERXWH[SHFWDWLRQVDQGZDVFOHDUDERXWZKDWLVDQGLV
not possible;;
  (VWDEOLVKHGDFOHDUXQGHUVWDQGLQJRIZKDWWKHDVVHVVPHQWUHVHDUFKLVDQGKRZ
it would be used;;
  5DLVHG\RXQJSHRSOH·VYRLFHVWKURXJKDUDQJHRIPHGLDLQFOXGLQJDXGLRDQG
photographs;;
  3URYLGHGDFRPIRUWDEOHVHWWLQJUHIUHVKPHQWVDQGVRFLDOHYHQWVDQG
opportunities;;
  (QVXUHGDZDUHQHVVRIWUDYHOSROLFLHVDQGSHUGLHPVORFDOO\
  (QVXUHGWKHUHVHDUFKZDVG\QDPLFDQGÁH[LEOHWRORFDOWLPLQJDQGFRQWH[W
  ,QFOXGHG\RXQJSHRSOHDVSDUWRIWKHDVVHVVPHQWSURFHVVLQFOXGLQJLGHQWLI\LQJ
planning, carrying out, analysing and reporting their own research, and avoided 
tokenism;;
  3URYLGHGWKHRSSRUWXQLW\IRUGLIIHUHQWVWDNHKROGHUVLQFOXGLQJ\RXQJSHRSOHWR
IHHGEDFNRQWKHFRXQWU\UHVHDUFKÀQGLQJVDQGUHSRUWV 
15
 /HDUQLQJIURPRXUSHHUHGXFDWRUV$JXLGHIRULQWHJUDWLQJDQGUHÁHFWLQJSDUWLFLSDWRU\\RXWKUHVHDUFKLQWKH$DVVHVVPHQWFRXQWU\FDVHVWXGLHV16
 3 A+ assessment country case-study visits 
  The following section provides a detailed account of what happened during the 
country visits by Panos assessors. Agendas for the key meetings and 
workshops are provided below and the notes refer a selection of tools in 
Appendix 3.
  The Panos assessor started their country visit with introductions being made to 
NH\VWDNHKROGHUVDWWKH0HPEHU$VVRFLDWLRQWRUHYLHZDQGFRQÀUPWKHYLVLW
objectives and plans for the workshop, interviews and meetings later in the 
visit. One of the initial meetings was always with the A+ manager or staff 
member working on the A+ project.
  The initial meeting about the A+ project concentrated on the Panos assessor 
being able to situate the A+ project in that particular organisational and country 
context relevant to understanding sexual and reproductive health and rights in 
WKHZLGHUFRQWH[W,QLWLDOÀQGLQJVIURPWKHGHVNUHYLHZZHUHVKDUHGDQG
discussed, along with Member Association A+ project theories of change. This 
PHHWLQJDOVRHQVXUHGWKDWÀQDOORJLVWLFVZHUHLQSODFHIRUWUDYHOWRWKHSURMHFW
location and carrying out of the participatory research workshop with youth.  
 
 3.1  Finalising preparations for the participatory research workshop co-facilitation
  Prior to the visit, Panos A+ assessment team members explained the value of 
having an appropriately skilled co-facilitator to work with the Panos assessor.  
The Panos assessor was a skilled facilitator of participatory research methods 
and working with young people. However, given the scope of the workshop and 
language and cultural differences, it was valuable to enlist a co-facilitator for 
the workshop. This also serves to build participatory facilitation capacity in the 
Member Association.
  Ideally, the co-facilitator was familiar with the A+ project, had existing 
participatory facilitation skills and was interested and available to facilitate 
WKURXJKRXWWKHÀYHGD\ZRUNVKRS7KH\ZRXOGKDYHVRPHH[SHULHQFH
facilitating as part of a team, and with the methods and exercises that were 
used in the workshop. Co-facilitators were skilled at asking the ‘why’ questions 
and in being sensitive to following important leads as stories unfolded in 
particular contexts. Having a co-facilitator who was known to the young people 
KHOSHGEXLOGWKHLUFRQÀGHQFHWKDWWKHZRUNVKRSZDVVDIHVSDFHDQGFRQÀGHQFH
WRDGGUHVVVHQVLWLYHDQGSHUVRQDOLVVXHVDQGWRGHÀQHWKHLURZQVWRULHV
  Having a local co-facilitator allowed the inputs of the Panos assessor to be 
translated into local languages (when English, French or Spanish were not the 
most appropriate to convey meaning) and responses translated back to the 
Panos assessor. The co-facilitator was expert at interpreting body language and 
cultural issues that the Panos assessor might have missed. The co-facilitator 
helped to ensure that the workshop ran smoothly and that other meetings 
between the assessor and stakeholders were arranged.  
  Key responsibilities of the co-facilitators
  &RPDQDJHSDUWLFLSDWRU\H[HUFLVHVZKLFKLQFOXGHGH[SODLQLQJWKHH[HUFLVHV
ensuring needed materials were distributed and working correctly, and 
answering questions from participants
  &RIDFLOLWDWHODUJHDQGVPDOOJURXSGLVFXVVLRQVH[SODLQLQJWKHH[HUFLVHV
RIIHULQJHQFRXUDJHPHQWOLVWHQLQJIRUFRQÁLFWRUFRQIXVLRQHQVXULQJHTXDO
access to discussions and respect for the ground rules, facilitated discussions 
 It was important that they understood that the key objective of the A+ 
assessment was to place young people at the centre of the assessment 
process to provide participatory research-based learning to feed into future 
strategic thinking and programming. 
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by using why question prompts and helping participants to pick up on topics 
and explore them further than they would on their own.
  +HOSPDQDJHWKHSKRWRVWRU\SURFHVVRIRUJDQLVLQJWKHWHDPVRIIHULQJWKHP
support as needed, helping to download, label and store audio and visual 
products generated by the participants.  
  &RIDFLOLWDWHJURXSGLVFXVVLRQDQGDQDO\VLVRIWKH\RXQJSHRSOHV·ÀQGLQJVDQG
experiences.
  +HOSSDUWLFLSDQWVPDNH3RZHU3RLQWSUHVHQWDWLRQV
  &RQWULEXWHWRDQRSHQUHOD[HGFRQÀGHQWDQGIXQZRUNVKRSHQYLURQPHQW
  2UJDQLVHIRRGDQGUHIUHVKPHQWV
  2UJDQLVHDQ\UHLPEXUVHPHQWDUUDQJHPHQWZLWKSDUWLFLSDQWV
  7DNHSKRWRVDQGDXGLRWKDWFDQFRQWULEXWHWRGRFXPHQWLQJWKHDVVHVVPHQW
  7UDQVODWHDVUHTXLUHG
  5XQQLQJVHFWLRQVRIWKHZRUNVKRSLQORFDOODQJXDJHV
  +HOSPDNHQHHGHGORFDODUUDQJHPHQWVIRUWKHDVVHVVRU
  The main way to transfer capacity and shared understanding of the 
participatory assessment approach was through the close and ongoing 
collaboration of the co-facilitator with the Panos assessor throughout the 
country visit.  When the co-facilitator did not have much experience with 
participatory workshops or methods, the Panos assessors endeavoured to 
mentor them during the workshop and in the evenings. This approach worked 
well.
  Logistics for the workshop and visit
  The Panos assessor relied on the Member Association to arrange all local 
logistics and transport for the visit. The assessor communicated with the 
Member Association prior to arrival to select a local A+ project site to be 
location for the workshop and community-based stakeholder interviews. The 
Member Association arranged for a workshop venue suitable for 10-12 young 
people and two facilitators to work comfortably.   
  Equipment 
  A full list of what equipment was needed and set up of the cameras can be 
found in Appendix 2.  
  #ERTIlCATES
  :KHUHSDUWLFLSDQWVH[SHFWHGFHUWLÀFDWHVIRUSDUWLFLSDWLQJLQWKHZRUNVKRSLW
worked best to have the Member Association be responsible for generating 
them.
  During the workshop
  During the period of time when the young people were researching their own 
stories, the Panos assessor and co-facilitator were shown key A+ project 
activities and worked with some focus groups of different stakeholders, 
including other young people, parents, service providers and Member 
Association partners.  At the end of the workshop, the co-produced 
presentations were shown to local Member Association staff and key 
stakeholders invited to the session.
  After the workshop, back in the capital and Member Association Head 
/FlCE
  After the participatory research with young people, the Panos assessor carried 
RXWLQIRUPDWLRQJDWKHULQJZLWK0HPEHU$VVRFLDWLRQVWDIILQFOXGLQJÀQDQFH
advocacy and youth participation staff, as well as with wider national-level 
stakeholders. 
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  The assessor gave a presentation to the Member Association staff in the Head 
2IÀFHRIWKHFRSURGXFHGSUHVHQWDWLRQRIWKH\RXQJSHRSOHV·VWRULHVRIFKDQJH
and facilitated discussions about them. The assessor checked that all of the 
assessment themes had been covered, including addressing the strategies and 
mechanisms that have worked and that have been challenging and value for 
money. 
  2EGIONALä/FlCEäVISITS
  In two cases, the Panos assessors were able to meet with relevant Regional 
2IÀFHVWDIIWRH[SORUHGLIIHUHQWSHUVSHFWLYHVDQGWRGLVFXVVGHWDLOVRIWKH
stories of change generated by the youth-led participatory research. In the 
RWKHUWZRFDVHVWKHGLVFXVVLRQVZLWKWKHUHOHYDQW5HJLRQDO2IÀFHVWDIIZHUH
conducted over Skype.
 Figure 2
 Overview of the A+ assessment team 
member in-country schedule
Day Who Main Assessment Tasks
1 +HDG2IÀFH
A+ manager
*UHHWLQJVWDIILQ+HDG2IÀFH
The story of A+ 
How change happens, descriptions of the 
context.
Travel to project site.
2 Co-facilitator
Interviews with 
main staff in 
project site
Meeting with co-facilitator to agree 
strategy for the week.
Work with A+ staff on the story of A+, A+ 
objectives and levels of youth participation, 
gender and advocacy, value for money and 
sustainability.
Prepare for workshop.
3&4 Core team of young 
co-assessors
Workshop with young people: To address 
the questions: How does it feel to be young 
and how are SRHRs realised and 
comprehensive sexuality education and 
youth-friendly services perceived. The 
team takes part in a series of participatory 
tools as planned in assessment that they 
then use with peers. Training on facilitation 
and research plan.
5&6 Peer research and 
FGDs
Young people carry out their own research: 
co-assessors work with peers and people 
in the community on stories with support 
when required. Panos London team 
member and co-assessor also do FGDs 
ZLWKNH\VWDNHKROGHUVLGHQWLÀHGZLWKWHDP
– young people, parents, service providers.
7 Core team of young 
co-assessors
Workshop with young people: team 
analysis and planning presentations.
8&9 A+ staff
Key players in Head 
2IÀFH 
Other stakeholders
Feedback presentations with young people 
and from others at project site to the 
Member Association headquarters, further 
discussion with Member Association staff 
and other stakeholders to discuss stories 
of young people and the strategies/
mechanisms that have worked and that 
have been challenging, children’s 
participation, gender, value for money and 
sustainability.
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List of meetings and agendas
  Initial meetings with Member Association staff
  :KHUH,Q+HDG2IÀFHRU3URMHFW6LWH 
:KR.H\$VWDIILQ+HDG2IÀFH 
Objective:  To understand the story of the A+ Programme 
Time needed: – 0.5 day
Session Activity Notes/ Toolkit
1.
National and 
local 
perspectives 
and 
introduction to 
the story of A+
The changing context of 
young peoples’ sexual 
and reproductive health 
and rights
A+ programme theory 
of change9
Check Member 
Association service 
statistics from desk 
review
How change has 
happened over time 
DQGKRZWKLVKDVÀWWHG
in the broader context
See Tool 3 and 7.
Using post-its and 
TXHVWLRQVWRGHÀQHWKH
vision, outcomes, 
conditions for change 
and the role or added 
value of work of the A+ 
SURMHFWDVGHÀQHG
locally
Take stats to check
 Meeting with Member Association, 
Family Health Options Kenya
 9 
Theory of change is not a simply 
defined term.  It is about a critical and 
reflective way of thinking about 
project design and management.  This 
way of thinking is used to express an 
understanding of changes sought, by 
taking into account complexity, critical 
thinking about context, assumptions, 
the actors and actions involved in 
working toward and achieving that 
change.  In the A+ project, the triangle 
approach is a visualisation of a 
combination of priorities and 
intervention areas, in the context of 
an IPPF vision for sexual and 
reproductive health and rights for 
young people that will lead to 
transformative positive changes for 
young people.  Transformative 
changes are ones where individual 
and collective political, economic, 
social and cultural norms, 
relationships and institutions are 
changed in ways that make them more 
equal and more just. (Eguren 2011: 
p.5).  Further reading on theory of 
change: Eguren, I. (2011) Theory of 
Change:  A thinking and action 
approach to navigate the complexity 
of social change processes, The 
Hague:  Hivos;; Vogel, I (2012) Review 
of the use of ‘theory of change’ in 
international development. London:  
DFID.
 Figure 3
 Initial session with Member 
Association staff
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  Meeting with co-facilitator 
  Where:  Project site 
Objectives: To get to know each other, purpose of review, discuss Panos 
London approach, context issues, workshop details, timing and roles 
Time required:  0.5 day 
 Figure 4
 Agenda for meeting with co-facilitator
Agenda Activity Notes/ Toolkit
Introductions Team member and co-
facilitator exchange details 
about previous experiences as 
facilitators, and experience 
with participatory research 
methods
Space and room is 
important to plan 
with facilitators, also 
plan roles and 
energizers for the 
next day. Facilitators 
can help with taking 
pictures, audio and 
running energizers as 
well as other aspects 
of the workshop that 
they feel comfortable 
with.
Discuss with 
aid of guide
- Roles of PL team member, 
co-facilitator, co-assessors
- PL approach and research 
themes
- Overall timetable and agenda 
of workshop
- Issues of local context, 
language and body language
- How to work together
Workshop 
details 
PL assessor and co-facilitator 
review and practice the 
workshop methodologies (see 
Appendix 3 for full details)
1. Introductions, expectations, 
ground rules, setting the 
dynamic for safe sharing, and 
that ‘I am the one who doesn’t 
understand, they are the ones 
with the knowledge’ – their 
stories and perspectives are 
important. No right answers. 
2. Looking at young people’s 
sexual rights, changes over 
time, aspirations, A+ 
achievements, challenges and 
outcomes. Identifying stories of 
FKDQJHWRH[SORUHWKURXJKÀHOG
work.
3. Introduction to using 
cameras, camera practice and 
feedback etc. Planning and 
preparing to document and tell 
the stories – what makes a 
good documentary or story, 
multiple perspectives, different 
media – illustrate (show don’t 
tell) etc. Give young people 
cameras overnight to take 
some pictures of 
neighbourhood and facilities.
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 3.2  Participatory research workshop with young women and young men
  This workshop is divided into three main parts:  an initial 2-days of workshop 
sessions;; 2 days of data collection and 1 workshop day of analysis.  It has the 
following four objectives that will lead to co-assessors trained up in 
SDUWLFLSDWRU\UHVHDUFKSURGXFHVWRULHVRIFKDQJHDQGJHQHUDWHÀQGLQJVDERXW
youth perceptions of these changes, issues and needs that can be directly 
FRQYH\HGWRGHFLVLRQPDNHUVDQGRWKHUVWDNHKROGHUV6SHFLÀFDOO\
  1. To understand the perspectives of young people on changes in youth SRHRs 
over time;; 
  2. How A+ Adolescent programming has contributed to changes;; 
  3. Train a team of young co-assessors to carry out investigation into key issues 
that they identify;; 
  &RDQDO\VH\RXWKOHGUHVHDUFKÀQGLQJV
  &RSURGXFHSUHVHQWDWLRQVRIWKHLUÀQGLQJV
  The team member can take advantage of informal (but on the record) 
conversations with A+ staff on site throughout workshop period about project, 
context, advocacy, comprehensive sexuality education and youth-friendly 
services
  Initial workshop sessions 
Who:  8-10 young women and men;; assessment team member (lead facilitator), 
Member Association co-facilitator 
Where:  project site 
Time:  2 days full-time for facilitated informant discussions and training;; 2 days 
data collection in the community;; 1 day analysis and presentations
 Participatory research 
workshop, Benin
 /HDUQLQJIURPRXUSHHUHGXFDWRUV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 Figure 5
 Sessions 1-3 Agenda, Days 1 and 2
 (see Appendix 3 for list of Tools)
Session Activity Notes/ Tools
1. Establishing 
Trust and Making 
a Safe Space
Introductions Take time for this – use invisible ball and 
some fun theatre name games, actions 
for things you like or writing with your 
waists. Also discuss ground rules (see 
Tool 1).
Introduce 
assessment
Expectations 
and agenda
:KDWLVWKHDVVHVVPHQWUHVHDUFK":K\
DUHZHKHUH"'LVFXVVH[SHFWDWLRQVDQG
introduce how much young people know 
and have been involved.
Use of physical ranking lines (see Tool 2) 
WRÀQGRXWKRZPXFKWKH\NQRZDERXW
Member Association/A+ , what they 
think about youth participation, 
exploring issues about marginalised 
youth and who has been involved. Also 
level of support of the young people by 
family and in the community.
Setting the safe 
space to work
5HHPSKDVLVHZKRKDVWKHNQRZOHGJH"
Language to work in (see Tool 1)
Pull out key principles from project’s 
ethical framework – for example: Is it 
ZRUWKZKLOHDQGIRUZKR",VLWIXQ"'RHV
LWDIIHFWDQ\RQHHOVHQHJDWLYHO\",VLWD
VDIHDQGVHFXUH"$UHSHRSOHWUHDWHG
ZLWKUHVSHFW")HHGWKLVLQWRJURXQG
rules
Ethics-important 
to introduction 
and gaining 
buy-in
Introduce 
ethical forms
The youth-led co-assessment will only 
work if participants feel it is worthwhile 
and so the assessment needs to be 
introduced really clearly using the 
Introductory information sheet and 
ethical consent forms (see Appendix 1).
Stories of 
change in youth 
SRHRs over 
time
How change happens, pulling out issues 
of context – discussion (see Tool 3).
Also discussions about changes 
experienced/ would like to experience. 
Draw out aspects of Context that 
facilitate/ hinder SRHRs.  Can also refer 
to ranking lines on family and 
community (see Tool 2.)
2. Introducing 
Young People to 
Cameras
And Discussions 
about Rights, 
Outcomes and 
Context 
Evening and next 
morning
Introducing 
young people to 
cameras and 
taking good 
photographs
See Tool 4 parts I and ii about photo 
story and use of cameras in Treasure 
Hunt activity
Body language – statues of good and 
bad interviews (see Tool 1) 
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  Note: Energisers through the 2 days will be needed, led either by the 
participants or by the facilitators.  Facilitators need to bring a list of ice 
breakers and energisers to have ready to use. 
Draw out 
outcomes of 
change
Positive and negative scenarios 
regarding sexual relationships and 
behaviour and what you would like this 
to look like – outcomes.
What are our assumptions and how has 
A+/Adolescent Programmes and 
mechanisms achieved outcomes (see 
Tool 5).
Photo story 
challenge
Review photo 
stories
Identifying 
stories of 
change
Tool 4, Part 3
How to show and tell the story, asking 
questions
Need to let half young people take 
cameras and then the othe half analyse 
and present as only limited (5) number 
of  cameras
3. Issues of 
gender, inclusion 
and 
marginalisation.
How to identify, 
show and tell the 
story
Recap and 
addressing 
gender, 
inclusion and 
marginalisation 
Eyes and ears from day before recap, or 
recap using ball, or round in a circle.
Groups of young men and young women 
pick out three key gender points and 
then discuss. Broaden out discussion to 
other issues of inclusion and 
discrimination. Then identifying barriers, 
and facilitators leading which issues to 
investigate.
Understanding 
youth 
perspectives on 
A+
Young people’s experience of A+, 
XQGHUVWDQGLQJGLIÀFXOWLHVDQGZKDWKDV
worked well. What would you invest your 
RZQPRQH\RQ":RUOGFDIpVW\OHVHH
Tool 6) or small group discussions to 
identify themes and cluster them. 
Incorporate gender analysis by splitting 
groups by gender and/or colour coding 
post-its/ cards.
Planning the 
work (story 
gathering)
Identify 3-4 key issues to investigate
investigate in pairs/groups of young 
people (see Tool 4, Part 3)
Responsible 
Practice
Ensure young people have resources 
(cameras empty with batteries) and 
ethical forms and permission organized 
where needed
Plans for groups shared
Trouble shooting and point of contact 
(see Tool 4, Part 4)
 /HDUQLQJIURPRXUSHHUHGXFDWRUV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  Young people’s research
   Who:  Teams of youth workshop participants 
Objective: For young co-assessors to carry out their own research into four 
areas they have chosen for investigation into issues of programming and 
context in youth SRHRs planned during workshop 
Time:  1 to 2 days.  If community research is planned for two days, a rest day 
may be inserted in between.
Day Activity Notes/ Tools
Teams of co-assessors 
take photos and 
interview people in their 
community
After half day or 
evening (if 
possible in 
remote 
locations, 
otherwise plan 
mentoring)
- Reconvene to 
feedback on initial 
experiences
- Revise plans as 
needed
- Download photos from 
all teams, tag to keep 
organised
Day 2 (if 
scheduled)
Teams of co-assessors 
work in the community 
as on day 1
Reconvene to feedback 
and download photos
 
Focus group discussions (FGDs) 
   Who:  young people, peers not involved in the workshop, parents, teachers, 
service providers 
Objective: To gather different perspectives on changing youth SRHRs and how 
different mechanisms work to produce different outcomes in the changing 
context 
7LPH$VVHVVPHQWWHDPPHPEHUFDUULHVWKHVHRXWGXULQJ\RXWKÀHOGZRUNGD\V
(estimated time needed - 6 hours)
Session Activity Notes/ Tools
FGDs to gather 
different 
perspectives 
on SRHRs 
locally
Introduce assessment, 
using the introductory 
sheet;; get informed 
consent
see Appendix 1
How SRHRs understood 
and how change 
happens in context 
Understanding of 
SRHRs and how this is 
translated into work in 
service delivery and 
advocacy. Stories of 
change in youth SRHRs 
over time.  Changes 
experienced/ would like 
to experience  Draw out 
aspects of Context that 
facilitate/ hinder SRHRs
 Figure 6
 Agenda for 1 or 2-day youth research
 Figure 7
 Topic notes for carrying out Focus 
group discussions (FGDs)
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Through discussion 
although if group can 
do photo activity on 
SRHRs and YFS and 
see Tool 3. 2a and b
Outcomes and 
contribution of A+
Draw out outcomes of 
change
How has A+ affected 
this change – outcomes 
from A+/Adolescent 
Programmes and 
mechanisms that have 
achieved outcomes 
 
Workshop (analysis and presentation) with young people
  Who:  Youth workshop participants 
Objective: To facilitate young co-assessors to analyse and present their 
UHVHDUFKLQYHVWLJDWLRQDQGGUDZRXWNH\ÀQGLQJVDQGPHVVDJHV 
7LPHÀQDOGD\RIWKHZRUNVKRSDOOGD\
Session Activity Notes/ Tools
1. Analysis of 
ÀQGLQJVDQG
preparing 
presentation
Feed back on 
experience
Best and worst thing about 
ÀHOGZRUN
Check ethical processes
Re-introduce staff as 
resource person
Analyse in pairs - 2 pairs in 
Group 1, 2 pairs in Group 2
Prepare the stories 
and presentations 
Group 1. prepares photo 
story
*URXSGLVFXVVHVÀQGLQJV
messages in common
Swap
Group 1. discusses 
ÀQGLQJVPHVVDJHVLQ
common 
Group 2. prepares photo 
story
Groups present
'LVFXVVÀQGLQJVDFURVV
photo stories Construct 
presentation
Re-visit consent forms and 
agree on anonymity and 
recognition
2. Presentation Young people and 
facilitators present 
analysis and 
recommendations
Young people present to 
local decision-makers their 
UHVHDUFKÀQGLQJVDQDO\VLV
and recommendations 
prepared on power point. 
Facilitators also present 
methodology and overall 
recommendations so far to 
verify.
 Figure 8
 Outline notes for analysis and 
presentation
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  Presentations and Further Discussions 
  Who:  Workshop participants, team member and Member Association staff at 
project site 
2EMHFWLYH)RU\RXWKFRDVVHVVRUVWRSUHVHQWWKHNH\ÀQGLQJVDQGPHVVDJHVWR
Member Association staff and other key stakeholders at project site
Session Activity Notes/ Tools
1. Present 
ÀQGLQJVIURP
young people’s 
stories
Presentation of process 
of the assessment 
research 
Note:
Previous presentation 
of PL also included  
questions to be asked 
of Member Association 
as well as messages 
from young people and 
their presentations:
- Being young in [insert 
location]
- Talking about sex
- Findings of research in 
stories/ pictures 
relating to issues
- What has worked 
best/ what has been 
done and achieved 
- What is there left to do
- What have you found 
GLIÀFXOWRUZKDWFRXOG
be done differently
- What could be built on
3UHVHQWDWLRQRIÀQGLQJV
and key messages from 
co-assessors and 
Panos London team 
member 
Questions and 
discussion (some of 
which will still be 
discussed in Member 
$VVRFLDWLRQRIÀQGLQJV
to be taken to regional 
DQG+HDG2IÀFHV
 
-EETINGäWITHäKEYäSTAFFäFROMä-EMBERä!SSOCIATIONäINäTHEä(EADä/FlCE
  2EMHFWLYHV7RXQGHUVWDQGNH\LVVXHVUHODWLQJWRKRZ$ÀWVLQWREURDGHU
Member Association work;; (2) to assess the effectiveness of A+/Adolescent 
programming and to draw out any learning;; and (3) to convey the co-produced 
presentation about the youth-led research and get Member Association staff 
UHDFWLRQVDVSDUWRIYDOLGDWLQJWKHSDUWLFLSDWRU\UHVHDUFKÀQGLQJV
Session Activity Notes/ Tools
1. Further 
details on 
assessment 
DQGKRZ$ÀWV
with broader 
work in 
Member 
Association
Any questions about 
assessment research 
and ethical protocol
 Figure 9
 Agenda for the presentation of key 
ÀQGLQJVDQGPHVVDJHV
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+RZ$ÀWVLQWREURDGHU
work of Member 
Association
Diagram of Member 
Association country 
programme then 
discussion – different 
themes, priorities and 
structures. Also how 
GRHVLWÀWZLWK$V
advocacy, governance 
etc.
Objectives of A+ Explanation of youth 
programme – actual 
and planned activities, 
scoring objectives (see 
Tool 8)
Context/mechanism/
outcome links
What would you plan 
and for what outcome 
DQGZK\"([SORUH
causal links between 
mechanisms and 
outcomes (See Tool 9)
  -EETINGäWITHä-EMBERä!SSOCIATIONälNANCEäANDä-%änääHOUR
  2EMHFWLYH7RXQGHUVWDQGLQIRUPDWLRQÁRZVDQGZKDWLQIRUPDWLRQLVRIYDOXH
Session Activity Notes/ Tools
1.
Information 
ÁRZVDQGYDOXH
for money
,QIRUPDWLRQÁRZVDQG
what is used
Relationship diagram 
(See Tool 9)
Check stats from desk 
review
Take stats to clarify
Value for money and 
sustainability
Discussion or ranking 
(See Tool 10)
  -EETINGSäWITHäBROADERäSTAKEHOLDERSänääHOUR
  Objective: To understand external view of A+ and assess whether relationships 
have been productive
Session Activity Notes/ Tools
1.
Understand 
relationships 
and assess A+
Introduction to 
assessment
Use info sheet and 
discussion
What they know about 
A+/Adolescent 
programming and 
power dynamics
Relationship Diagram 
(Tool 9)
A+ Objectives Discussing or scoring 
objectives of the A+ 
(see Tool 8)
Value for money and 
sustainability
Discussion or ranking 
(Tool 10)
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 ä )00&ä2EGIONALä/FlCEäENGAGEMENT
  The perspectives that emerged from the country A+ project sites and Member 
$VVRFLDWLRQ+HDG2IÀFHOHYHOZHUHVKDUHGDQGGLVFXVVHGZLWKVWDIIZRUNLQJRQ
WKH$SURJUDPPHLQWKH5HJLRQDO2IÀFHV,QLQVWDQFHVZKHUHWKH3DQRV
DVVHVVRUFRXOGPHHWZLWK5HJLRQDO2IÀFHVWDIIGLUHFWO\WKH\IDFLOLWDWHG
sessions, using some of the tools provided in this guide (ref appropriate 
appendixes) to explore issues of how change has happened in the A+ projects, 
organisational relationships and systems important for A+ implementation, and 
value for money.  
  (QJDJHPHQWZLWKWKH5HJLRQDO2IÀFHVZDVLPSRUWDQWWRWKHDVVHVVPHQW,W
SURYLGHGWKHPHDQVWRWUDQVODWHWKHÀQGLQJVIURPWKHUHVHDUFKZLWK\RXQJ
people directly to staff at this organisational level, which enhanced the depth 
and quality of the discussions, feedback and perspectives from this level.  
Day Who Tasks
Day 1, 2 hours Key players in 
adolescent 
programming in any 
ZD\LQFOXGLQJÀQDQFH
staff
Presentation of key 
ÀQGLQJVIURP0HPEHU
Association level visit
Rest of Day 1 Selection of above Theories of change, 
descriptions of the 
context, strategies/
mechanisms that have 
worked and that have 
been challenging, 
organisations and 
systems, relationship, 
value for money
  !GENDAäFORä0RESENTATIONäANDä$ISCUSSIONää$AYäääHOURS
  Objective: To feedback from Member Association level and gain some 
XQGHUVWDQGLQJRI$DW5HJLRQDO2IÀFHOHYHO
Session Activity Notes/ Toolkit
1. Presentation 
from Member 
Association 
level and 
discussion
Introduction to 
assessment and ethical 
framework
Presentation of 
SURFHVVÀQGLQJVDQG
key messages by PL 
team member 
Questions and 
GLVFXVVLRQRIÀQGLQJV
Presentation given at 
Member Association
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  )00&ä#ENTRALä/FlCE
  An initial workshop was held with the A+ team to explore how change 
KDSSHQHGLQWKH$SURJUDPPHDQGKRZ$KDVÀWZLWKWKHEURDGHU,33)
organisational systems and policies at the global level. The A+ Central 
2IÀFHSURMHFWRIÀFHUIRUWKHDVVHVVPHQWSDUWLFLSDWHGLQWKHÀUVWFRXQWU\
case-study visit, which piloted this guide and the case-study methodology.  
This helped to build understanding of the approach and feedback during 
the pilot strengthened the approach. 
  Collaborating on learning methodologies with users at all levels adds value 
and strengthens the usefulness of the assessment. The Panos 
assessment team continued to share revisions to the guide and drafts of 
FRXQWU\VWXGLHVZLWKWKH$VWDIIDQGWKH,33)&HQWUDO2IÀFHDQGKHOG
regular discussions with them.
 /HDUQLQJIURPRXUSHHUHGXFDWRUV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  Appendices
  Appendix 1: Information sheet, informed consent form and 
CONlDENTIALITYäAGREEMENT
  Appendix 2: Resources needed for participatory research
  Appendix 3: Tools to help to explore themes in participatory 
workshops with youth
  Appendix 4: Guidelines for A+ assessment team members 
cocumenting assessment research activities
  Appendix 5:  A+ assessment themes and questions
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  !PPENDIXää)NFORMATIONäSHEETäINFORMEDäCONSENTäFORMäANDäCONlDENTIALITYä
agreement
  Notes on using Information Sheet/Informed Consent form
  The youth-led co-assessment will only work if participants feel it is worthwhile 
and so the assessment needs to be introduced really clearly using the 
Introductory Information Sheet and ethical informed consent forms.
  $IWHUDGDSWLQJWKHORFDWLRQVSHFLÀFLQIRUPDWLRQDVQHHGHGERWKRIWKHVHIRUPV
can be printed out double-sided to leave with each of the young researcher 
workshop participants.  Each of them will need to complete and sign two copies 
of the form.  They will keep one copy of the form as a record of their 
participation and consent, and the other will be kept by Panos London and IPPF 
as a record of their consent. If photocopying is available, the participants can 
complete and sign one form, which can be copied to provide the copy for Panos 
London and IPPF.
  Assessment team facilitators should make sure they have plenty of copies of 
both consent forms printed out.
  In addition to this, there is a photograph consent form for the young co-
assessors to take out with them to record, for each photograph, that they have 
obtained verbal consent from the subject(s) in the photo (shown by the 
subject’s initials).
  Please also see Panos London’s ethical framework for working with research 
participants in section 2.2.
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  1RWHWRIDFLOLWDWRUV7KH>&$3,7$/,6('7(;7,1648$5(%5$&.(76@UHTXLUHUHYLVLRQWRUHÁHFWWKH
details for which the form is being used.
 CONSENT FORM AND INFORMATION 
for taking part in [INSERT LOCAL PROJECT NAME] research
  Why is the research being carried out?
  The [LOCAL PROJECT] has been trying to make sure that young people have better information about 
sex and relationships, so that they can have more control and choices and know where to go for help, 
support and services. They have done this by working with young people, teachers and schools, 
parents and other local people, and the government.  
  Similar projects are going on in 15 other countries across the world, which together make up the ‘A+ 
programme’, which is managed by an organisation called IPPF.  The A+ programme is coming to an end 
WKLV\HDUDQG,33)KDVDVNHGXV3DQRV/RQGRQWRÀQGRXWKRZLWKDVJRQHZKDWGLIIHUHQFHLWKDV
made, and what we can learn from the experience. This will help IPPF to plan new projects to help 
young people get the support, information and services they need for healthy sexual behaviour and 
relationships.  It will also help the [LOCAL PROJECT] team to tell others about the work they have been 
doing, and the difference it has made. 
  How will the information be used?
  The information we collect through this research will be written up into a report of the [LOCAL PROJECT 
AND MEMBER ASSOCIATION] in [COUNTRY]. It will also be used for a report and multimedia 
presentation on the whole A+ programme. These will be given to IPPF, [LOCAL PROJECT] and the 
organisation which provided the money for the project, Danida.  The reports and presentation may also 
be used by IPPF and [LOCAL MEMBER ASSOCIATION] to let others know about their work, or convince 
others (including the government) of the need for more work of this kind. 
  We promise
  We make the following promises to you:
  :HZLOOXVHWKHSKRWRVWRSUHVHQWDGLJQLÀHGLPDJHRI\RX\RXQJSHRSOHDQG\RXUFRPPXQLW\DQGRQO\
to illustrate the issues and changes related to the [LOCAL PROJECT]. 
  :HZLOOJLYH\RXWKHRSSRUWXQLW\WRUHYLHZWKHSKRWRJUDSKVWDNHQEHIRUHWKH\DUHXVHG
  :HZLOOQRWJLYHLGHQWLI\LQJLQIRUPDWLRQZLWKWKHSKRWRVH[FHSWIRUÀUVWQDPHDQGGLVWULFW
  ,QDQ\SKRWRJUDSKV\RXWRRNWKDWZHXVHLQWKHUHSRUWSUHVHQWDWLRQVRUPXOWLPHGLDSURGXFWZHZLOO
XVH\RXUÀUVWQDPHRQO\WRJLYH\RXFUHGLWIRUWDNLQJWKHSKRWR
  Your consent
  By agreeing to participate, you consent to have the information you share at the workshop be used in 
Panos London’s report and multimedia presentations, which may be seen publically, in your 
FRPPXQLW\HOVHZKHUHKHUHLQ\RXUFRXQWU\DQGLQRWKHUFRXQWULHVXQOHVVVSHFLÀFDOO\UHTXHVW
otherwise to us now or any time you change your mind.
  You promise to explain to everyone you photograph why you are taking the photos.  You promise to 
obtain consent from people whom you photograph that they agree to have their photographs be used 
by the member associations, IPPF and Panos London for any reports, presentations, or multimedia 
product,  You will get this consent from everyone you photograph by having them initial the photo log 
and consent form you will use when taking photos.
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  CONSENT FORM
  "EFOREäYOUäSIGNäTHISäFORMäYOUäMUSTäCONlRMäTHATäYOUäUNDERSTANDäANDäAGREEäTOäALLäOFäTHEä
following information.
  ,FRQÀUP,KDYHXQGHUVWRRGWKHLQIRUPDWLRQDERXWWKHDVVHVVPHQWDQGKDYHKDGWKHRSSRUWXQLW\WRDVN
questions
   I understand that I am volunteering to take part. I am free to stop at any time, without giving any 
reason and without my rights to services being affected
  I understand that if there are concerns regarding child safety and well-being the assessment team may 
have to let another responsible adult know
  I understand that if I am under 16 my parent or carer also has to agree to my taking part
   
 
I (print name)   ..................................................................................................................................................... 
agree to take part in the A+ Assessment.
 
  Signed:  ............................................................................................................. Date: .............................
 
  Signature of parent/carer ................................................................................ Date: ............................. 
(if under 16): 
  Contact details:
  Thank you for completing this form
  Whom to contact if you have any questions or concerns: 
[INSERT LOCAL COORDINATOR’S NAME AND CONTACT DETAILS]
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  PHOTO LOG SHEET
  CAMERA NUMBER:
  NAMES OF PHOTOGRAPHERS:
  DATE(S):
IMAGE NUMBER PERSON and PICTURE SEEN 
(person writes their 
initials)
CONSENT GIVEN to 
use in report and pub-
lic presentations
(person writes their 
initials)
 
 
Signed: ......................................................................................................................
 /HDUQLQJIURPRXUSHHUHGXFDWRUV$JXLGHIRULQWHJUDWLQJDQGUHÁHFWLQJSDUWLFLSDWRU\\RXWKUHVHDUFKLQWKH$DVVHVVPHQWFRXQWU\FDVHVWXGLHV36
  Appendix 2: Resources needed for participatory research
  Facilitation
  7KHSURFHVVUHTXLUHVDVNLOOHGIDFLOLWDWRUZKRLVFRQÀGHQWWRDVNWKH¶ZK\"·
questions and follow important leads as a story unfolds in any particular 
context. It also ensures that as peer researchers, the young people feel 
FRQÀGHQWWRGHÀQHWKHLURZQVWRULHVDQGDUHJLYHQDVDIHVSDFHWRGRWKLVVR
they feel comfortable in their participation and in addressing sensitive and 
personal issues, with the support of the facilitator(s). 
  Participatory workshop with youth
  3URMHFWRUWRVKRZSKRWRVDQGSUHVHQWDWLRQVIRU\RXQJSHUVRQ·VZRUNVKRS
  &RPSXWHUVWRGRZQORDGSLFWXUHVDQGFUHDWH3RZHU3RLQWV
  $WOHDVWVPDOOGLJLWDOFDPHUDVSOXVPHPRU\FDUGDQGH[WUDEDWWHULHV
  0HPRU\VWLFNVDQGH[WUD&'VWROHDYHZLWKSURMHFWDQG\RXQJSHRSOH
  $XGLRUHFRUGHU
  )OLSFKDUWVDQGWKLFNFRORXUHGIHOWSHQVPDUNHUV
  3RVWLWV²DWOHDVWFRORXUV
  &RORXUHGVWLFN\GRWV
  3ODVWLFLQH
  &RORXUHG$MXVWDIHZVKHHWV
  &HUWLÀFDWHVLIFXOWXUDOO\DSSURSULDWHIRUZRUNVKRSV
  0DNLQJWDSHFHOORWDSHEOXHWDFN
  3OHQW\RIUHIUHVKPHQWVDQGIRRGDOVRORWVRIZDWHU
  6SHDNHUVWRFUHDWH\RXWKFOXEDWPRVSKHUHRSWLRQDO
 
Support from the Member Association
  /RJLVWLFDOKHOSZLWKZRUNVKRSLQFOXGLQJIRRGWUDQVSRUWHWF
  /RJLVWLFDOKHOSZLWKFDPHUDVGRZQORDGLQJSLFWXUHVWDNLQJSKRWRVDQGDXGLR
recordings
  /RJLVWLFDOKHOSZLWKFHUWLÀFDWHVDQGSKRWRFRS\LQJLQIRUPDWLRQDQGFRQVHQW
forms
  ,IWKH0HPEHU$VVRFLDWLRQKDVVRPHRQHDYDLODEOHZKRLVH[SHULHQFHGLQ
participatory methods and meeting facilitation, meeting facilitation can be 
MRLQWO\VKDUHG
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  Appendix 3: Tools to help to explore themes in participatory workshops 
with youth
  The tools in this appendix are referenced in the proposed workshop agenda in 
the guide.
 
1a. Creating a safe space 
  An essential condition for equitable and open participation by both young 
women and young men is creating a relaxed atmosphere that encourages 
openness and free and respectful expression. Facilitators can do this by using 
games, energizers and ice-breakers. It is important to provide plenty of food 
and refreshments, especially water, where it is hot.
  The layout of the chairs and tables should be informal and encourage 
interpersonal interaction and discussion. If the facilities exist, young people can 
play their own choices of music using available computers. In some contexts, 
such as in Nepal, participants may be comfortable with and want to sing, which 
can be encouraged, if it is natural in the given context.  
  1b. Ground rules
  At the same time, ground rules are critically important in establishing and 
maintaining safe space. The goal of ground rules is to ensure that everyone 
agrees, from the start, that each person will demonstrate and maintain mutual 
respect. They are also important for maintaining and orderly process where the 
group accomplishes what it has set out to do. Ground rules are more effective 
when they are generated by the group themselves, where they discuss and 
agree on each one, ensuring common understanding and buy in.  In these 
ways, these rules play a positive role, helping participants to be able to relax 
and feel secure about participating. 
  Safe space and ground rules are foundational to working equitably when young 
women and men are participating. Gendered relations in every society mean 
WKDW\RXQJZRPHQPD\IHHOOHVVFRQÀGHQWEHPRUHFRQVWUDLQHGDERXW
speaking and participating and their views can be marginalised, if the dominant 
discourse is gendered to male power.  
  1c. Agreeing on language(s) to be spoken in the workshop
  In the initial session, young people are asked - how many languages do you 
VSHDN"7KHIDFLOLWDWRUFDQXVHUDQNLQJOLQHVW\OHVHH7RROEHORZRUKDYH
participants run to different parts of the room according to their answers, e.g. 
everyone who only speaks and asks questions in Kiswahili go to one corner and 
those who also use English to speak and ask questions go to the other corner.  
7KHIDFLOLWDWRUDVNVZKRVSHDNV>LQVHUWDORFDOODQJXDJHRUGLDOHFW@"$QGWKH\
move to a different corner. It can be helpful to discuss how different languages 
are used for different kinds of contexts and subjects.
  A ground rule can be that the participants are allowed to speak any language in 
the workshop room. When facilitating in a language other than the language 
spoken by the Panos team member, the role of the co-facilitator is particularly 
important, although issues of bias need to be taken into account. Ideally, young 
men’s and women’s perspectives that are gathered through use of the visual 
tools would be directly translated.
 TOOL 1: 
Establishing a safe space: ground rules, creating relaxed and comfortable 
workshop and interviewing spaces, establishing who knows what and what 
language(s) will be spoken 
 /HDUQLQJIURPRXUSHHUHGXFDWRUV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  1d. Establishing safe space for conducting interviews: Statues to explore 
body language
  This exercise has young people split into two groups. Each group prepares a 
statue or freeze of a ‘bad interview’. They show the other group who can then 
change the statue into a ‘good interview, and discuss issues such as eye 
contact, body position and language, being at the same level, and not 
answering the phone during an interview. It is important to establish if the 
young people making up the ‘bad interview’ statue mind people moving them 
physically to make a statue of a’ good interview’. If they do, then the other 
group can tell them how they want them to change their positions themselves.  
In some contexts, sex difference may matter, and it may be possible, as was 
the case in Nepal, for the girls to move girls and the boys to move boys. 
  These exercises can be useful when used alongside discussions about the 
HWKLFDOIUDPHZRUNVRWKDWLVVXHVRILQIRUPHGFRQVHQWFRQÀGHQWLDOLW\JHQGHU
sensitivity and the process of research can be discussed fully, while also 
PDNLQJVXUHWLPLQJVDQGORJLVWLFVÀWLQZLWKWKH\RXQJSHRSOH·VOLYHVDQGZRUN
  5DQNLQJOLQHVDUHDQH[HUFLVHZKHUHRQHHQGRIWKHOLQHVLJQLÀHVWKHSRVLWLYH
some issue or condition that is being explored and the other end is the 
negative.  For example, one end of the line represents happy, and the other end 
sad and the issue is who a person feels about dropping out of school to take a 
job.  The line and the ends can be anything being explored, for example, in 
discussing advocacy, one end is a lot of experience of participation and the 
other end is for having none. Young people place themselves on the line.  The 
facilitator then asks why they are there and how would they move up the line. It 
FDQDOVREHSXWRQÁLSFKDUWWRUHFRUGWKHVHVVLRQDVVKRZQEHORZRUSKRWRV
taken of the different ranking lines.
  
Different colours (dots and post-its) can be given to staff, young men and young 
women, so that there can be gender analysis of the information emerging from 
the ranking line exercises. This technique can also help young women to draw 
out issues that they may not otherwise feel comfortable about speaking out 
about in a group. 
  The ranking lines can be used to explore the following questions:
  - What is the level of your participation in the project/programme 
- What is the level of marginalised young people in the project/programme 
:KDWOHYHORIVXSSRUWLVWKHUHIRU65+5VLQ\RXUIDPLO\" 
:KDWOHYHORIVXSSRUWLVWKHUHIRU65+5VLQ\RXUFRPPXQLW\"
 TOOL 2:  Ranking Lines:  To explore different experiences of the local 
project, perceptions of youth SRHRs and young people’s participation  
 Youth participatory research team 
carrying out the ranking line exercise, 
Nepal
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  There are different approaches of how to construct theories of change (ToC) 
and of how to understand how change happens. For example:
 1. The Panos Team member could ask for three or four key activities of A+ 
programming to be put on post-its (e.g. advocacy training, mobile outreach etc.)
and then placed under a column titled strategies/approaches. This see how 
WKHVHDFWLYLWLHVIXOÀOWKH$REMHFWLYHVZKDWFRQGLWLRQVDUHQHHGHGIRUFKDQJH
to happen in order to reach the required goals/vision. The way in which change 
is constructed can then be discussed in relation to the theory of change from 
,33)&HQWUDO2IÀFH²LQWHJUDWHGWULDQJOHDSSURDFK11 . Participants can be asked 
LIWKHWULDQJOHDSSURDFKPDNHVHQVH²RUKRZFRXOGLWEHFKDQJHG"
 2. Taking the theory-of-change diagram constructed from the desk review (see 
)LJXUHDVH[DPSOHWUDIÀFOLJKWWKHGLIIHUHQWPHFKDQLVPV*UHHQIRUZHQW
well in this context;; Amber for implemented but some learning;; Red for not 
implemented.
  Next to the stickers will be written ‘WHY?’ and ‘LEARNING?’ to allow further 
discussion of the particular aspects of context that led to the use of the 
different mechanisms.
  0RVWVLJQLÀFDQWFKDQJHVWRULHVFDQEHWROGE\SDUWLFLSDQWVLQWKHIRUPRISKRWR
stories or drawings showing their journey on a road or river. Stories can then be 
used to develop narrative(s) which explore changes in context and the link 
between context and outcomes in youth SRHRs in the form of a drawing, such as 
a tree diagram exploring roots and fruits of change. The discussion of change can 
then lead to a more detailed description of context and an understanding of 
FRQWH[WPHFKDQLVPRXWFRPHFRQÀJXUDWLRQVLQGLIIHUHQWFRQWH[WV
  It is also appropriate to gain an understanding of how the context and attitudes 
towards SRHRs have changed over time, pulling out key elements of the context 
WKDWKDYHLQÁXHQFHGFKDQJH7KLVFRXOGEHGRQHXVLQJDWLPHOLQHLQDJURXSRU
individually, with indications of why change happened. 
 TOOL 3: Exploring change: Constructing theories of change and 
understanding how change happens participation  
 11 
IPPF’s integrated triangle approach is a 
theory of change which depicts three 
overlapping circles (Education, Services 
and Enabling Political and Social 
Conditions (which includes Advocacy), 
with cross cutting issues such as Youth 
Participation, Gender and Partnership 
(see Figure 1)
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 Figure 10
 Theory of change diagram based on 
desk review
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a. Introducing young people to cameras, taking good photos and treasure 
hunt
  ä"EFOREäGIVINGäTHEäCAMERASäTOäTHEäPARTICIPANTSä#/-0/3)4)/.
  Explain that the most important thing about taking a photograph is to think 
about the composition of the picture (what is and what isn’t going to be in the 
picture).
  $VNHYHU\RQHWRPDNHDIUDPHZLWKWKHLUWKXPEVDQGIRUHÀQJHUVGHPRQVWUDWH
this, as it usually takes a couple of goes for everyone to get it).
  They should imagine that this is the frame to a photograph - ask them to move 
their arms around so they can frame a picture with lots of people in it and then 
a close up of someone’s face  and then just their eye. 
  Ask them to think about where people and objects are in the frame are they 
ÀOOLQJLWRYHUWRRQHVLGHHWF
  ä(ANDäOUTäTHEäCAMERAS
  Show everyone how to:
 - Turn the camera on and off
 - Take a picture
 - Look at the picture
  Make sure everyone can do this before moving on. Encourage those who can 
do it quickly to help the others. If sharing cameras make sure everyone has a 
go. Then:
 - Show everyone how to use the zoom
 - Explain (and demonstrate) that it is always better to move forward rather than 
to use the zoom. There is less risk of blur from shaky hands
 - Explain that it is important to pay attention to the direction of the light. Aim to 
have the light behind you or to one side not behind the subject of a photo 
because you lose detail. Let people try out taking photos with the light coming 
from different directions.
  (QFRXUDJHSHRSOHWRPRYHDURXQGXQWLOWKH\ÀQGDJRRGSRVLWLRQZKHUHWKH
light helps show what they want to show etc.
 TOOL 4: Participatory research using photo stories:  Supporting young 
people to use photo stories to gather and interpret information and explore 
change  
IMPORTANT EQUIPMENT NOTES FOR THE FACILITATORS
-  Set the picture settings to automatic and resolution to best/highest 
quality
 - Be very comfortable with how the camera works before trying to show 
anyone else how to use it, minimally:
 - Know how to turn the camera on and off
-  Know how to focus, use the zoom, snap the picture
-  Know how to recall a picture to review it on the camera screen after 
taking it and how to reset it to taking new pictures after the review
- Know how to delete individual pictures after reviewing them on the 
camera
- Know how to download/transfer photos from the camera to the laptop
-  Know how to delete photos from the camera memory
-  Before the workshop, change the batteries in each camera.  
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  ä4REASUREäHUNT
  Purpose of activity: To get used to the cameras and to help think about 
different ways to take photographs set the group the task of a photography 
treasure hunt. 
  They have 15 (or 20) minutes to work in pairs and take turns taking the 
following 10 photos (change these to suit context but make sure there is a 
mixture of style etc. in there)
  Encourage them to take a little time over each photograph, thinking about 
where the light is and to moving around until they get the best angle.
 - A building
 - A photograph of someone from a high angle
 - A photograph of someone from a low angle
 - Something blue
 - Something that makes you happy 
 - Something that makes you sad
 - A close up of hands
 - A sign
 - Someone or something that is moving
 - The same face from three different angles
  Go round during the 15 minutes and troubleshoot problems with using cameras 
and make sure everyone who wants to have a go does get to use the camera.
  Everyone comes back together and looks at each others’ photos or you put 
them all on a slide show on the laptop. Ask people to choose favourites and 
explain why.  Point out features that make photographs strong (i.e. good 
framing). Make suggestions about what might make a photograph convey a 
stronger message.
  b. Overnight task: Photo story challenge with guidance on identifying and 
presenting story
  This is a task for the evening and overnight. In pairs ask the peer assessors to 
plan and make a photo story about what they do that evening. The story can 
have no less than 6 and no more than 10 photos. The photos need to tell the 
story without words.  
  c. Reviewing photo stories from previous evening - quickly
  In session one, day two:  Participants spend a few minutes looking at each 
others’ photos and attempt to tell the story.
  Give some feedback on the images, for example, noting good framing or 
problems with light.
  d. Identifying stories of change
  Ask the peer assessors to break into pairs/groups.
  Each group is asked to prepare a 5 minute presentation about the change that 
WKH\KDYHLGHQWLÀHGDQGDERXWZKLFKWKH\ZDQWWRLQYHVWLJDWHDQGWHOODVWRU\
  This 5 minute presentation should tell everyone the following about the story
  :KDWLVWKHFKDQJH
  :KRGRHVWKHVWRU\LQYROYH
  :KHQGLGWKLVGRHVWKLVZLOOWKLVVWRU\KDSSHQ
 /HDUQLQJIURPRXUSHHUHGXFDWRUV$JXLGHIRULQWHJUDWLQJDQGUHÁHFWLQJSDUWLFLSDWRU\\RXWKUHVHDUFKLQWKH$DVVHVVPHQWFRXQWU\FDVHVWXGLHV42
  :KHUHGRHVGLGLWKDSSHQ
  +RZGRZHNQRZDERXWLW
  :K\GRHVWKHFKDQJHKDSSHQRUQRW
  Each group presents in turn.   
  There can be 5-10 minutes for discussion after each presentation, during which 
the other participants can:
  $VNTXHVWLRQVIRUFODULÀFDWLRQ
 - Make constructive suggestions about what/who else might be in the story
 - Express any concerns they have
  After all the presentations the group should look across all the stories in the 
light of the work they did on day one.  Make sure that they are covering what 
they think is most important. Consider what is missing. Are these the right 
VWRULHV"
  e. How to show and tell the story
  Each group considers what is the best way to communicate the story they have 
chosen to tell, and to work through the following tasks/questions:
  :KDWSKRWRJUDSKVGR\RXQHHGWRWDNHWRLOOXVWUDWHWKHVWRU\"
  :KDWTXHVWLRQVGR\RXQHHGWRDVN"
  :KRGR\RXQHHGWRLQWHUYLHZ"
  f. Asking questions
  Use examples from the groups’ plans to make sure everyone understands how 
to ask open questions and avoid leading questions, and to restrict use of 
FORVHHQGHGTXHVWLRQVWRFODULÀFDWLRQ
  g. Planning the work (story gathering) 
  Each group is asked to produce:
  Lists and schedules of the people they need to involve, the locations they need 
to photographs of etc.
  Mapping can also be done to identify places to go and can add to data.
  Roles are assigned in the groups  - who will take the photographs, who will ask 
questions, who will document the answers etc.. Who will make sure that 
consent is gained from everyone they involve.
  h. Responsible practice and trouble shooting
  &RQVHQWDQGFRQÀGHQWLDOLW\²ZK\WKH\DUHLPSRUWDQWDQGKRZWRPDNHVXUH\RX
have consent.
  Hints and tips for starting and ending an interview.
  Allow time at the end of the day to make sure everyone has a schedule, knows 
what they are doing and to deal with any outstanding issues/questions
  !DDITIONALäPHOTOäACTIVITYäTOäDOäWITHäOTHERäPARTICIPANTS
  Make time during each meeting/interview/FGD/workshop to ask everyone who 
takes part in the assessment (and you meet face-to-face) to:
  7DNHDSKRWRJUDSKWKDWUHSUHVHQWV\RXQJSHRSOH·VVH[XDOULJKWV"
  7DNHDSKRWRJUDSKWKDWVKRZVD\RXWKIULHQGO\DSSURDFK"
  (In some contexts it may be more effective to ask people to produce a drawing 
and for you to take a photograph of the drawing.)
  As far as possible, note the explanation for the picture and note the photo no. 
beside it so they can be matched up afterwards as a caption.
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Sexual relationships and behaviour outcomes / pulling out issues of 
context and gender
  The discussion is about outcomes in terms of sexual relationships and 
behaviour. 
  'LYLGHDÁLSFKDUWLQWRWZRFROXPQVRQHODEHO¶3RVLWLYH·HJ:KDWLVKHOSLQJ"
DQGRQH¶1HJDWLYH·HJ:KDWLVKLQGHULQJ"$VNWKH\RXQJSHRSOHWRWKLQN
about positive and negative scenarios in groups, write them on post-its, and 
stick them onto the chart according to whether the outcomes are positive or 
negative - then group these according to outcomes. The whole group then 
discusses the results and explores the scenarios for the outcomes.
  When negative and positive scenarios are discussed, it is important to delve 
GRZQGHHSHUE\DVNLQJ¶:K\"·TXHVWLRQV:K\KDYHWKH\RXQJSHRSOHSXWWKDW"
:KDWGRHVLWPHDQ":K\LVDVFHQDULRSRVLWLYH":KDWZRXOGEHWKHDOWHUQDWLYH
WRQHJDWLYHVFHQDULRV":K\LVLWQHJDWLYH",WLVLPSRUWDQWWRWU\WRGUDZRXW
aspects of behaviour that make the scenario either negative or positive. 
   It is helpful to have the group think about what the world could look like.  The 
result is two visions – the world we want to see and can exercise our sexual 
rights and the world we do not want to see.  In this way we can get to the 
outcomes that young people want to see in work on sexual and reproductive 
health and rights. What do they think the world should look like in terms of 
VH[XDOUHODWLRQVKLSVDQGEHKDYLRXU"
  Some issues are more universally accepted than others that have much more 
disagreement (e.g. masturbation or homosexuality). The discussion can help to 
identify the roots of positive context for sexual rights which can form the basis 
of a vision of a better world/ social change. Here assumptions made about 
different issues can be discussed such as unpacking some of the structural 
limitations and understanding some of the gender dynamics.
  
It will be important to draw out issues about gender and context here so that 
WKH\FDQEHSLFNHGXSLQWKHVHVVLRQRQJHQGHUÀUVWWKLQJLQWKHPRUQLQJRQWKH
second day of the young people’s workshop.
  6a– World Café 
  Details about mechanism in that context that have helped to achieve 
outcomes above.
  A World Café is set up to explore the experiences of young people in the A+ 
programme and to understand the mechanisms that have helped to achieve 
the positive vision (in Tool 5) and the some of the principles from the ground 
rules we aspire to move towards to achieve good sexual relationships and 
behaviour. The questions help participants to think about how young peoples’ 
experiences in A+ have contributed to this change.  
  Divide the number of participants by four.  That number is the number of café 
tables that will be needed.  Each table will have four people. One of the four will 
be the host.  At each table, young people are given people pens, post-its, 
plasticine and tape and encouraged to be creative, draw and share as they talk. 
7KH\PD\GUDZDQGPDNHLOOXVWUDWLRQVRUGLVFXVVDQGZULWHQRWHV7KHÁLSFKDUWV
are laid out on the tables like table cloths in a café.
  Although cafés can run so that the tables start with a topic and come up with 
their own questions and discussion points, in this case, it makes sense to start 
the participants off with two questions:  
 TOOL 5: How change happens – outcomes in varying contexts
 TOOL 6: Mechanisms and Strategies 
 Youth co-assessors carry out World 
Cafe exercise, Kenya
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  1. In your experience, how has the [LOCAL PROJECT] helped to meet the 
SRVLWLYHSLFWXUH"+RZ",QZKDWZD\"
  :KDWKDYH\RXVSHFLÀFDOO\GRQHZLWK>/2&$/352-(&7@":KDWZHUHWKH
HDVLHVWWRGR":KDWZHUHWKHPRUHGLIÀFXOW"+RZGLG\RXRYHUFRPHGLIÀFXOWLHV"
Drew out discussion about challenges, how they could be overcome – practical 
suggestions.
  Each table spends about 20-30 minutes exploring these questions. Then, the 
facilitator calls time and everyone except the host changes tables.  At the new 
table, the host explains to the newcomers what has been discussed (main 
themes arising, what has been achieved and how it was done [activities]), and 
the newcomers explain what they discussed at the previous table (following the 
same format as the hosts).  In these ways, the discussion is deepened each 
time there is a shifting of the tables.  
  6b. Tree diagram
  Purpose: To explore the young people’s perceptions and experiences of the 
project, the relevant inputs and the results and outcomes.
  Description: The tree is a useful metaphor to discuss the project and change 
objective as a whole, integrating the different elements, such as inputs, 
threats, activities, outcomes and even sustainability.  These can either be 
drawn out through a group brainstorm and put down directly on the group 
diagram, or discussed in group-work and later in plenary synthesised and put 
onto the tree diagram.  
  Begin by introducing the metaphor of a tree, drawing a rough sketch of a bare 
tree (right) and talking through the different elements:
  1. The trunk is the identity of the tree – its basis – in this case the social 
change we are working for.
  2. The branches are the different types of activities undertaken in the project
  7KHEUDQFKHVEHDUIUXLWVDQGÁRZHUVZKLFKUHSUHVHQWWKHRXWFRPHVRU
UHVXOWV,QWKLVFDVHZHVKRZHGWKHSHUVRQDOFKDQJHVDVÁRZHUVDQGWKHZLGHU
community change as fruits, including some green (less mature) and even 
some which have fallen from the tree, or rotten/infested.
  4. The tree needs nourishment including roots, sun, rain – and we used these 
different elements to illustrate the inputs of the project (sun), individuals/ 
society (roots), and external political environment (rain). 
  5. Threats include bugs and pests, which are more endemic, but also human 
threats such as loggers, or in this case fumigating aeroplanes! 
  6. The tree can also host animals, such as ants (activists in this case), birds 
and small animals. 
  7. Seeds which fall from the tree can sprout and create new trees.
 ‘Tree’ exercise 
 $GGLQJIUXLWVDQGÁRZHUVWRWKHWUHH
diagram
45
  
We split the session into four discussions:
  1. What change we want to see;;
  2. Activities (here they prepared small presentations for each youth group) 
which we later discussed and synthesised – this because they obviously 
wanted to tell me about their own work;;
  3. Outcomes – what changes have we experienced – this drew on lots of 
previous sessions looking at changes for women and men over time, but also 
looked at “what has changed for me”;;
  4. Brainstorm on inputs and threats.
 
  
 TOOL 7: Change over time of context of SRHRs
 Youth co-assessors, Kenya
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This explores how the context for youth sexual and reproductive health and 
rights has changed over time at the national and regional level. A timeline is 
drawn and then different coloured post-its coded for issues, players and 
events are added by a group of staff (this could also be done with young 
people).  Afterwards another colour is added to show key experiences of 
context as felt by a young man/ a young woman at different points over the 
time line, for example attitudes to young people’s sexual relationships, 
control and choice, pregnancy, abortion etc.
  This could also be done as a river or road diagram where people draw 
important parts of their journey and explain why they were important or why 
there were waterfalls in the river or barriers in the road.
  Matrix ranking of how A+ has met or has not met it’s objectives
  !NäEXERCISEäTOäDOäWITHä!ä3TAFFäANDäADULTSäORäYOUTHäWHOäKNOWäTHEä!ä
PROGRAMMEäWELL
Objectives :K\"
To increase institutional 
commitment of IPPF 
Member Associations to 
youth-friendly services
To build a supportive 
community for young 
people’s SRHR
To strengthen and expand 
existing SRH services for 
young people, especially 
the most underserved and 
vulnerable
To increase access to 
comprehensive, youth-
friendly, gender sensitive 
sexuality education
  Critical stories of change for each of the areas of the A+ programme  
  With A+ staff and adults or youth who know the A+ programme well. This is 
done individually, although individual work or work in pairs can be successful in 
focus groups with participants interviewing each other.
  Critical stories of change can be used to develop narrative(s) which explore 
changes around the objectives of the programme within the participants’ own 
contexts, from which causality related to the A+ programme can be drawn or 
explored using tools such as the tree diagram (exploring roots and fruits of 
change - see Tool 6b). 
  $VNSDUWLFLSDQWVWRLGHQWLI\WKHPRVWVLJQLÀFDQWFKDQJHEURXJKWRQE\WKH
project. Ask them how it happened, how it affected them and others, how it 
 TOOL 8: A+ objectives and priorities
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affected the youth-friendly services or the attitudes in the broader society for 
example. Participants can then tell stories, make their own videos or photo 
VWRULHVGLDULHVRUMRXUQH\VGUDZRQDURDGWRWHOOWKHLUPRVWVLJQLÀFDQWFKDQJH
  Role Play or Using Visuals and Photos
  With A+ Staff and adults or youth who know the A+ programme well
  Participants in different groups choose to work on different areas of the A+ 
Programme. Role Plays can be constructed around the assessment/ research 
question;;
  or participants can be given the resources to visually answer questions with 
quotes;;
  or questions asked in as a semi-structured interview. 
  
There are various different ways to understand institutional relationships and 
power dynamics 
  Drawing relationship diagrams
  This is suitable for global and regional programmes, also Member Associations 
at management level. Participants are asked in buzz groups to discuss what 
they know about the A+ programme and put this on post-its.  The groups then 
SUHVHQWEDFNDQGSRVWWKHLUSRVWLWVZKLFKEHFRPHFOXVWHUHGRQDÁLSFKDUW
Participants are then asked to draw a relationship diagram in the form of a river 
or road between A+ and other aspects of their work, other adolescent 
programmes and broader organizational policies (and stakeholders). Barriers to 
VWRSÁRZRUDVSHFWVWKDWKHOSÁRZFDQEHDGGHGWRWKHGLDJUDP7KHGLDJUDPLV
then explained and short explanations added on post-its to the diagram.
  OR
  For in-country work, draw a diagram of the local project by representing 
different themes, priorities, structures and so on and how the 5 A’s are key 
within the project (e.g. project resources, clinic services etc.).  Where does A+ 
ÀWLQWHUPVRIDGYRFDF\JRYHUQDQFHHWFKRZDGYRFDF\SULRULWLHVDUHVHOHFWHG
and how A+ does or might feed into this. Explanation of youth programming 
including youth-friendly services and youth participation. 
  Flow charts with discussion
  3DUWLFLSDQWVGUDZÁRZVZLWKER[HVJLYLQJGHVFULSWLRQVRIZKDWW\SHRI
information is useful and what it is used for, and what information is collected 
EXWGRHVQ·WVHHPWREHXVHG7KHÁRZFKDUWLVWKHDFWXDOVLWXDWLRQ7KH
SDUWLFLSDQWVWKHQDGGSRVWLWVWRVD\ZKDWWKH\ZRXOGFKDQJHLQWKHÁRZRI
information. This can be used to ask the following questions:
  :KDWDUHWKHLQIRUPDWLRQÁRZVPDQDJHPHQWDQGÀQDQFLDOV\VWHPVGHFLVLRQ
PDNLQJSURFHVVHVDQGSRZHUG\QDPLFV"
  :KDWDUHWKHPRQLWRULQJHYDOXDWLRQDQGOHDUQLQJDQGUHSRUWLQJV\VWHPVDQG
LQGLFDWRUVXVHGIRUWKHSURJUDPPH"+RZLVGDWDXVHGDQGKRZXVHIXOKDVWKLV
EHHQIRUOHDUQLQJDQGLPSURYLQJSURJUDPPH"
  :KDWKDVEHHQOHDUQHGDERXWPRQLWRULQJ\RXWKIULHQGO\VHUYLFHVDQG\RXWK
SDUWLFLSDWLRQLQPRQLWRULQJ"
  Using venn diagrams to understand organisational power dynamics in the 
programme/region
  .H\SOD\HUVDUHOLVWHG²WKHVHFDQEHRUJDQLVDWLRQVJURXSVRISHRSOHSRZHUIXO
individuals, the media, government departments etc.
  GLIIHUHQWVL]HVRI3HUVSH[FLUFOHVDUHFXWRXW²VHYHUDORIHDFKVL]H
 TOOL 9: Relationship diagrams
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  7KHSDUWLFLSDQWVODEHOWKHFLUFOHVGHSHQGLQJRQWKHSRZHURIWKHNH\SOD\HULQ
the process (an organisation, group or individual)
  7KHFLUFOHVUHSUHVHQWLQJGLIIHUHQWNH\SOD\HUVDUHSODFHGGHSHQGLQJRQKRZ
they have worked together (overlapping) or not (apart) with each other.
  &KDQJHVWRFXUUHQWSRZHUG\QDPLFVDUHWKHQQRWHGZLWKDUURZVDQGSRVWLWV
  
 
Using card sorting: Value-for-Money ranking with indicators
 - Identify different programmes addressing  SRHRs and put them on cards
 - Rank these in terms of value for money
 - To get indicators, ask why the programmes are in the position they are in to get 
indicators
  Or
  2QFHSURJUDPPHVKDYHEHHQLGHQWLÀHGFDUU\RXWPDWUL[UDQNLQJWRJHW
indicators (this will only be possible for facilitators who have facilitated this 
before).
  Using a spider diagram:  What does Value-for-Money (VfM) mean to you?
  The spider diagram can be used with young people or staff.  The spider at the 
centre of the web is VfM.  Participants discuss the web in pairs and people call 
out or write post-its to say what it means to them.  Discussion about what 
DVSHFWVDUHEHLQJDFKLHYHGDQGZKLFKDUHGUHDPV&DQXVHWUDIÀFOLJKWVRQ
dots to indicate which are being achieved, on the way, or not possible, with 
post-its for description.
  Timelines:  Visuals or plans with explanation of sustainability
  Timelines can be done with A+ staff and young people. Participants present 
plans or draw on a timeline what has been achieved and will happen in terms of 
sustainability in Programme A+, including identifying area of the programme 
ZKLFKLWZLOOEHGLIÀFXOWWRVXVWDLQ
 TOOL 10: Value-for-Money rankings
 Figure 3
 Explanation of what the circles  
in the venn diagram mean
  Appendix 4: Guidelines for A+ assessment team members documenting 
assessment research activities
  1. General image gathering 
  BY RESEARCHER
  #ONTENT
  The team members want photos that illustrate the places, activities and people 
that you encounter on the case-study visits.  This is to illustrate the case 
studies but also to be part of the multimedia output.  A multimedia output 
needs a good deal more visual imagery than a print report so please try to take 
plenty of good quality (composition/focus) pictures and vary them in style and 
content.
  As a general guide take photos of
  WKHH[WHULRURIHYHU\EXLOGLQJFOLQLFVFKRROHWFWKDW\RXYLVLW
  GLIIHUHQWWRZQVRUYLOODJHVWKDW\RXYLVLW
  VLJQVIRUEXLOGLQJVSODFHVHWFHJURDGVLJQWR.LVXPXVLJQRXWVLGHDVFKRRO
RUDFOLQLFRURIÀFH
  LQWHUYLHZHHVSHRSOHLQZRUNVKRSV²SKRWRVRIWKHPGRLQJWKLQJVWRJHWKHURU
talking or presenting back to each other 
  Try and take pictures that give a feel of different places and what happens 
there.
  If shown round youth centres/clinics etc.  Then take photos on your way round 
that give a sense of different spaces and activities that happen there.
  Take portraits of the peer assessors and key A+ staff members
  6ARIETYSTYLE
  Settings: the Canon camera is set to automatic settings which should suit most 
contexts.  The camera is set to produce best quality - please don’t change 
these settings. 
  7U\WRDYRLGXVLQJWKHÁDVK
  (Please read notes on taking photos for the young people’s workshop as a 
guide to thinking about angles, light etc.)
  Take a range of shots including
  :LGHORQJVKRWVWKDWWDNHLQZKROHVFHQHVRUJURXSVRISHRSOH
  &ORVHXSVRISHRSOHREMHFWVDFWLYLWLHVHWF
  3RUWUDLWV
  3KRWRVZLWKPRYHPHQWDQGDFWLYLW\LQWKHP
  Photography in the youth workshop and for the multimedia output
  The use of cameras in the youth workshop is very valuable and the photos 
generated by the workshop exercise will be the main source. As possible, but 
second to other evaluation tasks and priorities, is to collect the types of 
additional photos described above. One option might be to engage participants 
or the co-worker seconded by the Member Association to collect these types of 
additional photos.
  Workshop participants could be encouraged to think about taking a sequence 
of shots to tell their story, and that more natural/less posed pictures can tell 
strong stories. Shots of other stakeholders you are interviewing is great if it 
works out, but not necessary. If someone strikes you as a great interview and 
you are likely to quote them, nice to have a shot if can work out.
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 2. Audio documentation 
  BY RESEARCHER
  3OHDVHDXGLRUHFRUGDOOLQWHUYLHZV)*'VDQGZRUNVKRSSOHQDULHV
  0DNHVXUH\RXDUHIDPLOLDUZLWKWKHDXGLRUHFRUGHUEHIRUHWKHWULS$QGNQRZ
how to check the audio levels to make sure you are recording but not distorting 
the sound. 
  ,QZRUNVKRSVRUJURXSVRULQORFDWLRQVOLNHWKH\RXWKFHQWUHV\RXFRXOGUHFRUG
a few minutes of general sounds.   Also any music played/songs that you hear 
– this will provide background music for use in the audio visual output.
 ä 3TORAGEäANDäORGANISATIONäOFäMEDIAälLES
  3OHDVHEDFNXSDQGRUJDQL]HSKRWRDQGDXGLRÀOHVHDFKGD\
  As we will be handing over images and audio to an editor to produce the 
multimedia we need to ensure that all media is clearly and consistently 
organised.  
  For photo labelling, it is recognised that it is time consuming and the priority 
VKRXOGEHRQODEHOOLQJDQGRUJDQLVLQJDWOHDVWPLQLPDOO\WRDLGXVH³ÀUVWO\EHLQJ
\RXURZQXVHLQWKHÀHOGDVQHHGHGDQGIRU\RXUXVHLQWKHUHSRUWV:HDUH
crediting the photographers—under the photos in reports and listed at the end 
of the multimedia product.
  At the end of the project, we have to turn over all photos, so minimally 
organising them into folders—even if it is very macro: workshop, Member 
$VVRFLDWLRQ5HJLRQDO2IÀFHZLOOEHKHOSIXO
  For ones you know are really the better ones, that are likely candidates to be 
XVHGLWZRXOGEHUHDOO\KHOSIXOWRKDYHWKHPVHWDVLGHDQGLGHQWLÀHG
  If possible though you can follow the following system:
  Set up the following folders prior to the trip:
  *HQHUDOGRFLPDJHV
  *HQHUDOGRFDXGLR
  4XHVWLRQLPDJHV
  3HHUDVVHVVRULPDJHV
  $OOSKRWRVQHHGWRKDYHÀOHQXPEHUVWKDWLGHQWLI\WKHPDQGFDQOLQNWKHPWR
relevant captions, and information including location, date and name of subject 
in the photo (where relevant). This needs to be consistent across the 4 
locations.
    &ORäGENERALäDOCäIMAGESäFOLDERä
  This folder should contain all images taken of all activities, excepting those 
taken by the peer assessors and the images that we ask each participant to 
take.
  Group the photos by each separate activity (e.g., interview, focus groups, etc.) 
in different sub folders
  8VHDXQLTXHLGHQWLÀHUIRUHDFKSKRWR6WDUWLQJZLWKDFRXQWU\LGHQWLÀHU
 - K for Kenya,  Ni for Nicaragua, Be for Benin, Ne for Nepal
  And its own number starting with 001
  E.g. K001
 /HDUQLQJIURPRXUSHHUHGXFDWRUV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  0EERäASSESSORäIMAGESäFOLDER
  Please make a basic back up of these and then a working folder.
  Basic backup
 - Copy all of the images from each camera into a sub folder with the same 
numbers, i.e., Cam1, Cam2, etc.)
 - This is just so we have a record and can match consent.   Don’t change images 
in these folders.
  Then copy this folder and make a working folder to use with the peer 
assessors.
  Please order each story in a its own sub folder named with the name of the 
story
  When organizing the photos for use with the young people please use a 
consistent ordering system e.g.  KYP001 for the images, so they can be linked 
to captions and other information or the name of the story and a number. 
 ä 1UESTIONäIMAGES
  This folder is for all the photos taken by participants in the assessment in 
response to the same question.
  Please label these photos with the country code i.e. K for Kenya, Q for question 
and then a unique number, e.g.,  KQ001
  Type the captions or explanations noted when the photograph was taken and 
label them with the corresponding image code. These should be in a word 
document in the same folder.
  +EYäPOINTSäFORäDOCUMENTINGäAUDIO
  *URXSWKHDXGLRÀOHVE\HDFKVHSDUDWHDFWLYLW\LQWHUYLHZIRFXVJURXS
discussion, etc.) in different sub folders
  Use the following system: country code – audio – unique no. e.g. Kaudio001
  ,I\RXKDYHEHHQQRWLQJGRZQNH\WLPHVRQWKHDXGLRÀOHVGXULQJVHVVLRQV
SOHDVHOLVWWKHVHXQGHUWKHFRUUHVSRQGLQJDXGLRÀOHQDPHLQDZRUGGRFXPHQW
in the same folder.
  No one is expected to tape whole interviews or workshop sessions etc.
  As a situation allows, if someone says something notable, it often works well to 
ask them to repeat their statement for the tape recorder, after a conversation 
or at the end of a workshop exercise or discussion with a small group. What is 
important is to have access to a quiet place.
  If it works well with a group of youth, you might have them do a journalist role 
play, where they interview each other or do vox pop/person in the street 
interviewing. These are ideas, rather than mandatory.
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  Appendix 5: A+ assessment themes and questions
THEMES QUESTIONS
1. 
Perceptions 
of Youth 
SRHR
What are the different perceptions of youth 
Sexual and Reproductive Health and Rights 
65+5VDQG<RXWKIULHQGO\6HUYLFHV<)6"
A range of perceptions will be 
recorded around issues of SRHRs and 
KRZGLIIHUHQWVWDNHKROGHUVGHÀQHNH\
issues relating to SRHRs and youth-
friendly services.
 What is it like to be young in the context of a 
JLYHQORFDWLRQVLWXDWLRQ"
 How do different stakeholders , particularly 
\RXQJSHRSOHGHÀQHXQGHUVWDQGDQGYDOXH
young people's SRHRs and YFS, with 
DWWHQWLRQWRJHQGHUHGGLIIHUHQFHV"
2. How 
Change 
Happens
What is the working theory of change for 
GLIIHUHQWVWDNHKROGHUV"
This will include gaining an 
understanding of the theory of change 
for different stakeholders—as they 
understand it and in relation to how 
the IPPF Adolescent Programme’s 
integrated triangle approach has been 
understood and implemented. Using a 
realistic evaluation framework, 
Context-Mechanisms-Outcome (CMO) 
FRQÀJXUDWLRQVZLOOEHLGHQWLÀHGLQ
different contexts. This will include an 
in-depth exploration of context and 
the mechanisms that have been 
effective in achieving outcomes in the 
different settings.
 :K\LQYROYHGLQWKLV":KDWGRWKH\KRSHWR
DFKLHYH":KDWLVWKHLUYLVLRQRIFKDQJH"
 Has the Integrated Triangle Approach been 
XVHGDQGGRHVWKLVPDNHVHQVH"
 What is the context for young people 
DFFHVVLQJWKHLU65+5"
 Has the programme changed over time and 
KRZ"
 What can be learned from the feedback 
JDWKHUHGIURPE\\RXQJSHRSOH"
3.  
Programme 
Operations
How well are the objectives of the A+ 
programme met in the 3 tracks and in 
GLIIHUHQWFRQWH[WV"
Investigation will include 
understanding evidence of the 
commitment of Member Associations, 
which mechanisms or strategies are 
working and which are not, and 
understanding different people’s 
indicators. In particular, the outcomes 
of exposure to more CSE for young 
people, community and service 
providers will be explored. The team 
will also look at how the programme 
has changed over time.
 - Increasing Institutional Commitment
What evidence is there that Member 
Associations’ commitment to SRHRs has 
LQFUHDVHG"+RZZRXOG\RXEHDEOHWRWHOO"
:KDWDUHWKHLULQGLFDWRUV"
Which strategies were more effective and 
ZK\"
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- Building a Supportive Community
What evidence is there that the context for 
young people to access their SRHRs has 
LPSURYHG"+RZZRXOG\RXEHDEOHWRWHOO"
:KDWDUH\RXULQGLFDWRUV"
How have Member Associations built safe 
VSDFHVIRU\RXQJSHRSOH<3"
Which strategies were more or less effective 
DQGZK\"
- Improving Youth-friendly services
What evidence is there that SRH services are 
more youth-friendly, i.e. that YP are able to 
access appropriate SRH services and feel 
PRUHFRPIRUWDEOHGRLQJWKLV"+RZZRXOG\RX
EHDEOHWRWHOO":KDWDUH\RXULQGLFDWRUV"
What evidence is there that A+-related 
DGYRFDF\IRU<)6SOD\HGDUROH"
Which strategies were more or less effective 
DQGZK\"
- Comprehensive Sexuality Education (CSE)
What evidence is there that CSE is more 
comprehensive, including being more gender 
VHQVLWLYHDQGHPEUDFLQJGLYHUVLW\"+RZ
ZRXOG\RXEHDEOHWRWHOO":KDWDUH\RXU
LQGLFDWRUV"
How has CSE been accepted in the policy 
DQGVHUYLFHSURYLGHUFRQWH[W"
What evidence is there that A+-related 
DGYRFDF\IRU&6(SOD\HGDUROH"
What are the outcomes of exposure to more 
CSE for young people, community and 
VHUYLFHSURYLGHUV"
Which strategies were more or less effective 
DQGZK\"
4.  +RZGRHV$ÀWLQZLWKERDUGHU
organisational priorities and strategies
The relationships between the A+ 
project, youth programming, Member 
Associations, IPPF ROs and CO will be 
explored, including examining 
LQIRUPDWLRQÁRZVPDQDJHPHQWDQG
ÀQDQFLDOV\VWHPVGHFLVLRQPDNLQJ
processes and power dynamics. 
Reporting systems and indicators will 
also be discussed including what has 
been learned about monitoring 
youth-friendly services and youth 
participation.  The engagement of 
appropriate stakeholders, in 
appropriate ways at different levels, 
will be explored as well as discussing 
whether these relationships are 
meaningful.
 What are the relationships between A+, 
\RXWKSURJUDPPLQJDQG,33)"
 What are the relationships between A+, other 
SURJUDPPLQJLQWKH0HPEHU$VVRFLDWLRQV"
 /HDUQLQJIURPRXUSHHUHGXFDWRUV$JXLGHIRULQWHJUDWLQJDQGUHÁHFWLQJSDUWLFLSDWRU\\RXWKUHVHDUFKLQWKH$DVVHVVPHQWFRXQWU\FDVHVWXGLHV54
 :KDWDUHWKHLQIRUPDWLRQÁRZVPDQDJHPHQW
DQGÀQDQFLDOV\VWHPVGHFLVLRQPDNLQJ
SURFHVVHVDQGSRZHUG\QDPLFV"
What are the monitoring & evaluation and 
learning systems and indicators used for the 
SURJUDPPH"
How is data used and how useful has this 
EHHQIRUOHDUQLQJLPSURYLQJSURJUDPPH"
What has been learned about monitoring 
<)6DQG\RXWKSDUWLFLSDWLRQLQPRQLWRULQJ"
Partnerships How have other stakeholders have been 
LQYROYHGLQSDUWQHUVKLS"
 In what ways have stakeholders been 
engaged and interacted at different levels 
DQGLVWKLVPHDQLQJIXO"
5.  
Overarching 
- Youth 
Participation
How has the A+ Programme achieved 
PHDQLQJIXO\RXWKSDUWLFLSDWLRQ"
This will include examining the nature 
and level of youth participation and 
looking at issues of direct 
engagement, representation and the 
relationship between the role of youth 
and effectiveness in achieving 
outcomes.
 What is the nature of youth participation in 
the Member Association organisation and in  
WKH$SURMHFW"
 How representative are the young people 
LQYROYHG"
 How has youth participation contributed to 
DFKLHYLQJ$RXWFRPHV"
 What has been learned about youth 
SDUWLFLSDWLRQLQSURYLGLQJ<)6"
6.  
Overarching 
- Social 
drivers of 
inequality
How are social drivers, such as age, sex, 
sexuality and  gender, understood and 
UHÁHFWHGLQWKH$3URJUDPPH"
The assessment will look at barriers to 
inclusions and inequality by looking at 
the dynamic interactions among social 
and structural drivers that cause and 
perpetuate inequality and exclusion.  
Integrating power analysis will be 
important.
What are examples of how gendered roles 
and power relations are understood in 
programme, amongst key stakeholders 
0HPEHU$VVRFLDWLRQV52V,33)"
Is there evidence of gender analysis being 
applied during planning, implementing and 
PRQLWRULQJWKH$SURMHFW",IQRWZK\QRW"
What has been learned about gendered 
roles and relations in providing youth-friendly 
VHUYLFHV"
In what ways is sexuality being addressed in 
<)6"
Are YP able to discuss relationships, 
GLVFULPLQDWLRQDQGJHQGHUHGLQHTXDOLW\"
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What are examples of how the Member 
Associations understand  the roles,  impacts 
and complex dynamics of intersecting drivers 
RILQHTXDOLW\LQWKH$SURJUDPPH"
7.  
Overarching: 
Advocacy
+RZLVDGYRFDF\GHÀQHGDQGH[SUHVVHGLQ
WKH$SURJUDPPHFRQWH[W"
$GYRFDF\LVRIWHQGHÀQHGDQGFDUULHG
out in different ways, depending on 
context, organisational culture and 
given programme or strategic 
priorities.  For example, advocacy can 
mean building support for a change.  
And in the same programme or 
Member Association, it can also mean 
seeking to change policy and practice 
at a given level or levels in society 
(see also programme operations 
above).
8.  
Value for 
Money and  
Sustainability
:KDWFDQZHOHDUQDERXWYDOXHIRUPRQH\" This will include gaining a more 
in-depth understanding about how 
GLIIHUHQWVWDNHKROGHUVGHÀQH9I0DQG
sustainability and what indicators of 
success they would identify. The 
DSSURDFKZLOOLQFOXGHÀQGLQJRXWKRZ
GLIIHUHQWVWDNHKROGHUVGHÀQHYDOXH
including exploring their indicators. For 
sustainability plans for continuation of 
elements of the programming, 
VXFFHVVIXOLQÁXHQFLQJDQGIXWXUH
timelines will be discussed.
 Have VfM considerations been part of 
planning, implementing, monitoring or 
HYDOXDWLQJWKH$SURJUDPPH"
+RZGRGLIIHUHQWVWDNHKROGHUVGHÀQHYDOXH
DQGZKDWDUHWKHLULQGLFDWRUV"
What elements of the A+ programme are 
VXVWDLQDEOHDQGZK\"
KEY:
CSE       Comprehensive Sexuality Education
FGD       Focus group discussion
KI           Key informant interview
MA         Member Association
MEL       Monitoring, Evaluation and Learning
  
